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ABSTRACT 
 
Septiana Dwi Aryani. 2018. Authenticity of Reading Texts in Student’s English 
Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI. Thesis. 
English Education Department, Islamic Education and Teacher Training Faculty. 
 
Advisor : Hj. Fithriyah Nurul Hidayati, M.Pd. 
Key words : Authenticity, Materials Development, Textbook, Authentic Texts 
 
Authenticity is one of materials development principles which can be 
accomplished by providing authentic input through the advice, the instructions for 
the activities, and the spoken or written texts in the materials, but textbooks as 
common materials used in language teaching still lacks of exposure of authentic 
texts. Therefore, this research analyzed the Student‟s English Textbook Bahasa 
Inggris (Wajib) untuk  SMA/MA/SMK Kelas XI which the objectives were; (1) to 
find out the types of authentic reading texts in Student‟s English Textbook Bahasa 
Inggris (Wajib) untuk  SMA/MA/SMK Kelas XI, (2) to find out the dominant type 
of authentic reading text in Student‟s English Textbook Bahasa Inggris (Wajib) 
untuk  SMA/MA/SMK Kelas XI, and (3) to find out the appropriateness of 
authentic reading texts in Student‟s English Textbook Bahasa Inggris (Wajib) 
untuk  SMA/MA/SMK Kelas XI to use as teaching materials. 
This research used content analysis design to analyze the data that were the 
authentic reading texts in the textbook. The data were collected using document 
analysis that was based on the definition of authentic text by Tomlinson (1998). 
To analyze the data, the researcher used criteria in choosing authentic reading 
texts proposed by Berardo (2006) in order to find out the appropriateness of the 
authentic reading texts to use as teaching materials. The appropriateness was 
categorized into three categories based on Wahab (2013), those were Good, 
Satisfactory, and Poor. Then to validate the data, the researcher used triangulation 
of data sources that were syllabus and interview with the students. 
 Based on the analysis, there are 102 reading texts in the textbook analyzed 
in which 81 texts (79.41%) are authentic and 21 texts (20.59%) are inauthentic. 
This means that the authenticity of the textbook analyzed is categorized as Good 
Authenticity. The researcher found that first, there are five types of authentic texts 
in the textbook analyzed those are Article (52.94%), Song Lyric (5.88%), Poem 
(1.96%), Letter (14.71%), and Cooking Recipe (3.92%); second, the dominant 
type of authentic text in the textbook is Article with the percentage is 52.94%, (3); 
third, the appropriateness of the authentic reading texts in the textbook to use as 
teaching materials comes to Good (65.43%),  Satisfactory (13.58%), and Poor 
(20.99%). The researcher concluded that the textbook which was analyzed is 
appropriate to use as teaching material viewed from its authenticity, and because 
most of the authentic reading texts in the textbook are appropriate with the 
students‟ level, interests, needs, and background knowledge which are the 
important factors to be considered in choosing authentic reading texts.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Language teaching and learning process cannot be separated from the 
use of materials. Materials help the teacher and students achieve the goal of 
teaching and learning process. They can be the source for students to 
enhance their knowledge of the language they are learning. Tomlinson 
(2011: 2) defines materials as anything which is used by teachers or learners 
to facilitate the learning of a language. 
Materials could obviously be videos, DVDs, emails, YouTube, 
dictionaries, grammar books, readers, workbooks or photocopied exercises. 
They could also be newspapers, food packages, photographs, live talks by 
invited native speakers, instructions given by a teacher, tasks written on 
cards or discussions between learners. In other words, they can be anything 
which is deliberately used to increase the learners‟ knowledge and/or 
experience of the language. 
Materials have an important role in the development of the students‟ 
skills and ability as they serve as the source of knowledge for the students 
and as the guideline for the teacher in teaching the language. Therefore, 
developing materials for teaching becomes a notable task not only for 
teacher but also for other people involved in language teaching and learning 
including writers and students themselves. Tomlinson (1998: 2) states that 
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materials development refers to anything which is done by writers, teachers 
or learners to provide sources of language input and to exploit those sources 
in ways which maximize the likelihood of intake; in other words the 
supplying of information about and/or experience of the language in ways 
designed to promote language learning. 
Materials development is a practical undertaking involving the 
production, evaluation, adaptation and exploitation of materials intended to 
facilitate language acquisition and development (Tomlinson in Azarnoosh, 
2016: 2). This means that materials development is a process where writers 
who produce materials and teachers who evaluate, adapt, and exploit 
materials facilitate the students with the materials in order to build their 
language acquisition and development. 
In developing materials, there are principles which should be 
considered by materials developers. Tomlinson (1998: 7) proposes several 
principles of materials development and one of them is authenticity. 
Tomlinson (1998: 13) argues that materials should expose the learners to 
language in authentic use. This means that materials used for teaching and 
learning process should provide the students with the real use of the 
language being learned. 
The exposure of authentic use of the language can be in the form of 
activities and spoken or written texts from which the students can get 
knowledge of how the language is actually used in the real life and how to 
use the language to communicate effectively outside the classroom. 
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Defining authenticity, some linguists have their own definition. 
Grellet (in Mishan, 2005: 13) defines authenticity as nothing of the original 
text is changed and also that its presentation and layout are retained. A 
newspaper article, for instance, should be presented as it first appeared in 
the paper; with the same typeface, the same space devoted to the headlines, 
the same accompanying picture. This definition views authenticity from the 
side of the text, that such texts used without any changing and presented as 
natural as they are produced can be categorized as authentic text. 
In different way, Van Lier (in Mishan, 2005: 15) argues that 
authenticity is not brought into the classroom with the materials or the 
lesson plan, rather, it is a goal that teacher and students have to work 
towards, consciously and constantly; authenticity is the result of acts of 
authentication, by students and their teacher, of the learning process and the 
language used in it. Other linguists view authenticity from the source of the 
text (Gilmore, 2006: 98), the purpose of the text (Tomlinson, 1998: 4), and 
as student‟s interpretation of the text (Widdowson, 1978: 80). 
Based on those definitions of authenticity, MacDonald et.al (2006: 1) 
summarizes the types of authenticity proposed by some linguists as Text 
Authenticity, Competence Authenticity, Learner Authenticity, and 
Classroom Authenticity. Text Authenticity refers to a correspondence 
between „pedagogic‟ language, texts or materials and 'real world‟ language, 
texts or artifacts. It derives from the idea that the types of text used in 
language classrooms should correspond to the types of text used outside the 
language classroom.  
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Competence Authenticity derives from the idea that the performance 
of language learners should correspond in some way to the performance of 
an ideal „native speaker‟. Learner Authenticity derives from the idea that 
written and spoken texts possess some autochthonous meaning which is 
recoverable by the language learner (MacDonald et.al, 2006: 7). 
Classroom Authenticity suggests two things: first, that authenticity is 
not a characteristic of the text itself but derives from its function in a 
particular context, and secondly, that the primary context of activities and 
materials used in the language classroom is not relevant to the process of 
language learning. In other words, if a text leads to successful pedagogic 
outcomes, it can be regarded as authentic (MacDonald et.al, 2006: 8). 
Authenticity, as one of principles in materials development 
(Tomlinson, 1998: 7), should be accomplished by materials developers 
because students need to be exposed to the real use of the language in order 
to build their ability to use the language effectively for communication in 
real life. Teachers as one of materials developers can accomplish this 
principle by providing reading materials which present their students the 
real use of the language, because reading materials give some advantages 
for students in their language acquisition and development. 
As stated by Harmer (1998: 68) that reading is useful for some 
purposes such as; any exposure to English (provided students understand it 
more or less) is a good thing for language students. At the very least, some 
of the language sticks in their minds as part of the process of language 
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acquisition, and, if the reading text is especially interesting and engaging, 
acquisition is likely to be even more successful. 
Moreover, reading materials bring some advantages for teaching 
English such as; an interesting and engaging reading text can make language 
acquisition more successful, reading texts also provide good models for 
English writing, reading texts also provide opportunities to study language: 
vocabulary, grammar, punctuation, and the way we construct sentences, 
paragraphs, and texts, good reading texts can introduce interesting topics, 
stimulate discussion, excite imaginative responses and be the springboard 
for well-rounded, fascinating lessons (Harmer, 1998: 68). 
From the discussion before, it can be concluded that reading materials 
play significant roles in the students‟ acquisition of the language. Thus, 
providing reading materials containing the real use of the language will 
influence the acquisition more effectively as they can show the students how 
the language is used in real life. These materials with exposure of the real 
use of the language are commonly called as authentic texts. 
Morrow (in Mishan, 2005: 11) defines authentic text as a stretch of 
real language, produced by a real speaker or writer for a real audience and 
designed to convey a real message of some sort. Tomlinson (1998: 4) states 
that authentic text is a text which is not written or spoken for language-
teaching purposes; a newspaper article, a rock song, a novel, a radio 
interview, instruction on how to play a game and a traditional fairy story are 
examples of authentic texts. 
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Getting students to read authentic texts is necessary because authentic 
texts have some advantages to develop their language ability. Berardo 
(2006: 65) mentions some advantages of using authentic text such as; “real” 
language exposure with language change/variation being reflected, students 
are informed about what is happening in the world, ideal for 
teaching/practicing mini-skills-skimming/ scanning, contain a wide variety 
of text types, and encourage reading for pleasure, likely to contain topics of 
interest. 
However, authentic texts also have disadvantages which become 
consideration for teachers to use them as reading materials. Richards and 
Martinez (in Klickaya, 2004: 20 mentions some disadvantages of using 
authentic materials that they often contain difficult language, unneeded 
vocabulary items and complex language structures, which cause a burden 
for the teacher in lower level classes; and they may be too culturally biased 
and too many structures are mixed, causing lower levels have a hard time 
decoding the texts. 
Although some linguists support the use of authentic texts in language 
teaching (Nuttal, 1982; Harmer, 1998; Richards, 2001; Mishan, 2005; 
Tomlinson, 2008), there is still lack of use of authentic texts in language 
teaching. Textbooks, which are materials often used in language teaching, 
still lack of authentic language. Although most obvious and most common 
form of material support for language teaching instruction comes through 
textbooks (Brown, 2001: 136), there are still numerous gaps between 
authentic language and textbook language (Gilmore 2007: 6). Therefore, it 
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can be meant that textbooks have not provided enough sources of authentic 
language for the students. 
Thus, textbooks should be developed and completed with authentic 
texts because they become source of knowledge and a reference source for 
learner on grammar, vocabulary, pronunciation etc. (Cunningsworth, 1995: 
7) and are materials which learners are often engaged with, so that if the 
textbooks contain authentic texts then not only do the students get 
knowledge about the system of the language but they can also use the 
language for real life communication. The lack of authentic language in 
textbooks then interests the researcher to analyze the authenticity of reading 
texts in a textbook and to find out whether they are appropriate to use as 
teaching materials. 
In this research, based on the types of authenticity discussed above, 
the researcher focuses on the first type of authenticity that is Text 
Authenticity in a textbook and therefore would like to analyze the 
authenticity of reading texts in the Student‟s English Textbook Bahasa 
Inggris (Wajib) untuk SMA/MA/SMK Kelas XI. This textbook is written by 
Ardana Neswari Purba and Teguh Saroso and published by Mediatama 
Publisher in 2014. It is used as teaching material at MAN 1 Klaten. 
There have been several researches conducted under the same topic. 
The first research is entitled “An Evaluation of Authenticity: A Case of EAP 
Textbooks in Iran” conducted by Zahra Zohoorian and Prof. Dr. 
Ambigapathy Pandian in 2014. The purpose of this study was finding out 
the authenticity of the textbook analyzed. They used authenticity evaluation 
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checklist proposed by Canado and Esteban to collect the data, besides using 
checklist, they also used interview to gain information about the textbook. 
The result of this study was that the textbook authenticity percentage was 
small although the teachers viewed that authenticity principle was essential 
recommendable. The researchers concluded that the courses do not follow 
an authentic approach in their material design. 
The second research is conducted by Abeer Al-Ghazo and Oqlah 
M.Smadi in 2013 with the title of the research was “A Content Analysis of 
the English Reading Text's Authenticity in Student‟s Book of Action Pack 
Eleven in Jordan”. They conducted the research to find out the extent of 
authentic reading texts in student‟s book of Action Pack Eleven were 
authentic. The study showed that 79.9% reading texts in student‟s book of 
Action Pack Eleven were authentic, and 20.1% were inauthentic. They 
concluded that the reading texts in the student's book Action Pack Eleven 
have a high degree of authenticity and there was a strong match between the 
reading specific outcomes and the reading text's authenticity in the textbook. 
In this current research, the researcher chose the Student‟s English 
Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI to analyze 
because based on the interview with the eleventh-grade English teacher in 
MAN 1 Klaten on 6
th
 December 2018, the textbook has provided authentic 
texts but some of them are not appropriate with the students‟ level and 
background knowledge. The teacher also mentioned that authentic texts in 
the textbook were too difficult for the students in MAN 1 Klaten and not 
suitable with their cultural background. Therefore, the researcher conducted 
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a research entitled AUTHENTICITY OF READING TEXTS IN 
STUDENT’S ENGLISH TEXTBOOK BAHASA INGGRIS (WAJIB) 
UNTUK SMA/MA/SMK KELAS XI to analyze the authenticity of the 
reading texts in the textbook to find out its appropriateness to use as 
teaching materials. 
 
B. Identification of the Problem 
Based on the background of the study above, the researcher 
formulates the problems identification as follows: 
1. Authenticity is one of materials development principles but textbooks 
as common materials used in language teaching have not provided 
enough authentic texts. 
2. The Student‟s Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK 
Kelas XI has provided enough authentic texts but some of them are not 
appropriate to use. 
3. The authentic texts in Student‟s Textbook Bahasa Inggris (Wajib) 
untuk SMA/MA/SMK Kelas XI are too difficult and do not match the 
students‟ level and background knowledge. 
 
C. Limitation of the Study 
This study focuses on the first type of authenticity that is Text 
Authenticity, therefore this study limits the data on the authentic reading 
texts in Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
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SMA/MA/SMK Kelas XI which is published by Mediatama Publisher and 
written by Ardana Neswari Purba & Teguh Saroso. 
The authentic reading texts were collected based on the definition of 
authentic texts by Tomlinson (1998). This study analyzed the authentic 
reading texts in the textbook to find out their appropriateness to use as 
teaching materials based on the criteria in choosing authentic reading texts 
proposed by Berardo (2006). 
 
D. Problem Statement 
In this research, the researcher formulates the problems of the study as 
follows: 
1. What are types of authentic reading texts found in Student‟s English 
Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI? 
2. What is the dominant type of authentic reading text found in Student‟s 
English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas 
XI? 
3. How is the appropriateness of the authentic reading texts in Student‟s 
English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas 
XI to use as teaching materials?  
 
E. Objective of the Study 
Based on the problem statement mentioned above, the researcher 
formulates the objectives of the study as the following: 
11 
 
1. To find out the types of authentic reading texts in Student‟s English 
Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI. 
2. To find out the dominant type of authentic reading text in Student‟s 
English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas 
XI. 
3. To find out the appropriateness of the authentic reading texts in 
Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI to use as teaching materials. 
 
F. Significance  of the Study 
The researcher expects this study will give some significance of 
knowledge for the readers about authenticity as one of materials 
development principles and about the importance of textbook containing 
authentic texts to help students develop their ability to use the language 
effectively for communication outside the classroom. The researcher also 
hopes that the result of this study will give the following significances: 
1. Theoretical Significance 
This study is expected to give more knowledge about the 
importance of authenticity in materials development and about the use 
of authentic texts, especially in textbook, in teaching reading. It is also 
expected to be reference for teachers in selecting textbooks to be used 
as teaching materials.  
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2. Practical Significance 
a. For Students 
The result of this study is expected to motivate students to 
read more authentic English texts in order to get more 
knowledge about the real use of English and to develop their 
ability to communicate effectively in English outside the 
classroom.  
b. For Teachers 
The result of this study is expected to give understanding to 
teachers about the importance of authenticity in textbook and 
exposure of authentic texts to students. The researcher also 
hopes that this study can help teachers in selecting textbook or 
other materials appropriate to use as teaching materials viewed 
from their authenticity.  
c. For Educational Institution 
The researcher expects this study will be reference at MAN 1 
Klaten and help the teachers get more knowledge to enhance 
their insight so that they can improve their capability in teaching 
and also maximize the teaching and learning process by using 
authentic texts which are appropriate with the students‟ level 
and background knowledge to help them develop their ability in 
using English for effective communication.  
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G. Definition of Key Terms 
1. Materials development 
Materials development is a practical undertaking involving the 
production, evaluation, adaptation and exploitation of materials 
intended to facilitate language acquisition and development 
(Tomlinson in Azarnoosh, 2016: 2). 
 
2. Text Authenticity 
It derives from the idea that the types of text used in language 
classrooms should correspond to the types of text used outside the 
language classroom (MacDonald et.al, 2006:1). 
 
3. Reading texts 
Reading text is a material where the students can study 
language: vocabulary, grammar, punctuation, and the way we 
construct sentences, paragraphs, and texts (Harmer, 1998: 68). 
 
4. Authentic Text 
Authentic text is a text which is not written or spoken for 
language-teaching purposes; a newspaper article, a rock song, a novel, 
a radio interview, instruction on how to play a game and a traditional 
fairy story are examples of authentic texts (Tomlinson, 1998: 4).  
 
 
14 
 
5. Textbook 
Textbook is a collection of written or oral texts selected and 
sequenced for the learner with accompanying explanation and 
activities (Savignon, 1983: 138). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Review on Materials Development 
1. Materials Development 
Materials are commonly used in language teaching and learning 
as stated by Tomlinson (in Azarnoosh, 2016: 2) that it is commonly 
accepted that in most language classrooms throughout the world most 
lessons are still based on materials.. They serve as source of 
knowledge for the students and guide for the teacher to successfully 
achieve the goal of teaching and learning process.  
Tomlinson (2011: 2) defines materials as anything which is used 
by teachers or learners to facilitate the learning of a language. 
Materials could obviously be videos, DVDs, emails, YouTube, 
dictionaries, grammar books, readers, workbooks or photocopied 
exercises. They could also be newspapers, food packages, 
photographs, live talks by invited native speakers, instructions given 
by a teacher, tasks written on cards or discussions between learners. In 
other words, they can be anything which is deliberately used to 
increase the learners‟ knowledge and/or experience of the language. 
However, although materials are commonly used for teaching 
language, they are not always appropriate to use. Tomlinson (in 
Azarnoosh, 2016: 2) mentions that it is also commonly accepted that 
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most language teachers use coursebooks and that no coursebook can 
meet the needs and wants of every (or even any) class. It is necessary 
to develop materials which are appropriate to use and meet the needs 
and wants of every class. Therefore, developing materials for teaching 
becomes a notable task not only for teacher but also for other people 
involved in language teaching and learning including writers and 
students themselves. 
Materials development refers to anything which is done by 
writers, teachers or learners to provide sources of language input and 
to exploit those sources in ways which maximize the likelihood of 
intake; in other words the supplying information about and/or 
experience of the language in ways designed to promote language 
learning (Tomlinson, 1998: 2). Tomlinson argues materials developers 
might write textbooks, tell stories, bring advertisements into the 
classroom, express an opinion, provide samples of language use or 
read poem loud. 
Materials development is a practical undertaking involving the 
production, evaluation, adaptation and exploitation of materials 
intended to facilitate language acquisition and development. It is also 
a field of academic study investigating the principles and procedures 
of the design, writing, implementation, evaluation and analysis of 
learning materials (Tomlinson in Azarnoosh, 2016: 2). Teachers, as a 
materials developer, can develop materials by constantly evaluating 
the available materials, adapting them, replacing them, supplementing 
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them and finding effective ways to implement the materials chosen for 
classroom use. 
Tomlinson (in Azarnoosh, 2016: 3) also states that materials 
development must therefore be central to any course designed to train, 
educate or develop new or practicing teachers and it must be accorded 
significance by the applied linguists and teacher trainers who run such 
courses and/or publish articles, chapters and books for use on them. In 
addition to the obvious pragmatic function of preparing teachers for 
the realities of classroom teaching materials development can also be 
extremely useful as a “way of helping teachers to understand and 
apply theories of language learning – and to achieve personal and 
professional development”. 
In brief, materials development has very important role in 
providing source of language for the students and helping teachers to 
train, educate and develop new teachers. Materials development is 
also helpful for teachers to prepare appropriate materials used for 
language teaching and therefore the goal of teaching and learning 
process can be successfully achieved by the teacher and students. 
 
2. Principles of Materials Development 
Tomlinson (1998: 7) proposes the basic principles of second 
language acquisition relevant to the development of materials for the 
teaching of languages. The principles are as follows: 
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a. Materials should achieve impact 
Impact is achieved when materials have a noticeable effect on 
learners, that is when the learners‟ curiosity, interest and 
attention are attracted. Materials can achieve impact through 
novelty, variety, attractive presentation, and appealing content.  
b. Materials should help learners to feel at ease 
Materials can help learners to feel at ease in a number of 
ways, for example most learners feel more comfortable with 
materials with lots of white space than they do with materials in 
which lots of different activities are crammed together in the 
same page, they are more at ease with texts and illustrations that 
they can relate to their own culture than they are with those 
which are culturally exotic, and they are more relaxed with 
materials which are obviously trying to help them to learn than 
they are with materials which are always testing them.  
c. Materials should help learners to develop confidence 
Materials can help learners to develop confidence by 
providing activities which try to „push‟ learners slightly beyond 
their existing proficiency by engaging them in tasks which are 
stimulating, which are problematic but which are achievable too.  
d. What is being taught should be perceived by learners as 
relevant and useful 
To convince the learners that the teaching points are relevant 
and useful can be achieved by narrowing the target readership 
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and/or by researching what the target learners are interested in 
and what they really want to learn the language for.  
e. Materials should require and facilitate learner self-investment 
Materials can do this by getting learners interested in a 
written or spoken text, getting them to respond to it globally and 
affectively and then helping them to analyze a particular 
linguistic feature of it in order to make discoveries for 
themselves. 
f. Learners must be ready to acquire the points being taught 
Readiness can be achieved by materials which create 
situation requiring the use of variational features not previously 
taught, by materials which ensue that the learners have gained 
sufficient mastery over the developmental features of the 
previous stage before teaching a new one and by materials 
which roughly tune the input so that it contains some features 
which are slightly above each leaner‟s current stage of 
proficiency.  
g. Materials should expose the learners to language in authentic 
use 
Materials can provide exposure to authentic input through the 
advice they give, the instructions for their activities and the 
spoken and written texts they include. They can also stimulate 
exposure to authentic input through activities they suggest (e.g. 
20 
 
interviewing the teacher, doing a project in the local community, 
listening to the radio etc.).  
h. The learners’ attention should be drawn to linguistic features of 
the input 
There seems to be an agreement amongst many researchers 
that helping learners to pay attention to linguistic features of 
authentic input can help them to eventually acquire some of 
those features.  
i. Materials should provide the learners with opportunities to use 
the target language to achieve communicative purpose 
Materials can provide the opportunities by providing 
interaction which can be achieved through, for example 
information or opinion gap activities which require learners to 
communicate with each other and/or the teacher in order to close 
the gap, post-listening and post-reading activities which require 
the earners to use information from the text to achieve a 
communicative purpose, creative writing and creative speaking 
activities such as a formal story of improvising a drama, and 
formal instruction given in the target language either on the 
language itself or on another subject.  
j. Materials should take into account that the positive effects of 
instruction are usually delayed 
 In order to facilitate the gradual process of acquisition it is 
important for materials to recycle instruction and to provide 
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frequent and ample exposure to the instructed language features 
in communicative use.  It is equally important that the learners 
are not forced into premature production and that tests of 
proficiency are not conducted immediately after instruction.  
k. Materials should take into account that learners differ in 
learning styles 
Styles of leaning which need to be catered for in language 
learning materials include visual, auditory, kinesthetic, studial, 
experiential, analytic, global, dependent, and independent.  
l. Materials should take into account that learners differ  in 
affective attitudes 
Materials can do this principle by providing choices of 
different types of texts and activities, providing optional extras 
for the more positive and motivated learners, providing variety, 
including units in which the value of learning English is a topic 
for discussion, including activities which involve the learners in 
discussing their attitudes and feelings about the course and the 
materials, researching and catering for the diverse interests of 
the identified target learners, being aware of the cultural 
sensitivities of the target learners, and giving general and 
specific advice in the teacher‟s book on how to respond to 
negative learners.  
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m. Materials should permit silent period at the beginning of 
instruction 
The materials should not force premature speaking in the 
target language and they should not force silence either. Giving 
learners the possibility of not speaking until they are ready can 
be done by introducing new vocabulary or structures through 
stories which the learners responded to by drawing and/or using 
their first language and through activities in which the whole 
class mimes stories by following oral instructions from the 
teacher.  
n. Materials should maximize learning potential by encouraging 
intellectual, aesthetic and emotional involvement which 
stimulates both right and left brain activities 
In order for this deeper learning to be facilitated it is 
important that the content of the materials is not trivial or banal 
and that it stimulates thoughts and feelings in the learners. It is 
also important that the activities are not too simple and that they 
cannot be easily achieved without the learners making use of 
their experience and their brains.  
o. Materials should not rely too much on controlled practice 
Materials should provide opportunities for language use 
rather than controlled practice, because there have been no 
strong evidence can prove that controlled practice is valuable. 
Tomlinson cites Elli‟s argument that controlled practice appears 
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to have little long term effect on the accuracy with which new 
structures are performed.  
p. Materials should provide opportunities for outcome feedback 
If the language that the learners produces is evaluated in 
relation to the purpose for which it is used that language can 
become a powerful and informative source of information about 
the language use, thus a learner who fails to achieve a particular 
communicative purpose is more likely to gain from negative 
feedback on the effectiveness of their use of language rather 
than a learner whose language is corrected without reference to 
any non-linguistic outcome. It is very important, therefore, for 
materials developers to make sure that language production 
activities have intended outcomes other than just practicing 
language.  
From those principles mentioned above, there is one principle 
which becomes the focus of this research. The principle „Materials 
should expose the learners to language in authentic use‟ underlies the 
researcher analyzing the authenticity of reading texts in the textbook 
being analyzed. It is interesting to find out whether the textbook 
implements the principle of authenticity which is reflected through its 
authentic reading texts and whether the authentic reading texts are 
appropriate to use as teaching materials. 
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B. Review on Reading Texts 
1. Reading Texts 
Reading is an enjoyable activity which brings much positive 
effects for people. People can have enjoyment when reading an 
enjoyable text and get information and insight from the text they read. 
Alderson (in Berardo, 2006: 60) defines reading as an enjoyable, 
intense, private activity, from which much pleasure can be derived, 
and in which one can become totally absorbed. It means that reading 
has positive impact for people doing this activity. 
In teaching English, getting students to read is an important task 
for teacher. Engaging students in reading activity is helpful for them 
not only to improve their reading skill, but also writing and speaking. 
This is because by reading a text, students are practicing their 
speaking skill including pronunciation. The text also provides them 
the use of the target language in written form which can be guide and 
example in writing in the target language. 
Harmer (1998: 68) mentions that there are many reasons why 
getting students to read English texts is an important part of teacher‟s 
job. In the first place, many of them want to be able to read texts in 
English either for their career, for study purposes or simply for 
pleasure. Furthermore, Harmer states that reading is useful for other 
purposes too; any exposure to English (provided students understand 
it more or less) is a good thing for language students. At the very least, 
some of the language sticks in their minds as part of the process of 
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language acquisition, and, if the reading text is especially interesting 
and engaging, acquisition is likely to be even more successful. 
From Harmer‟s statement, it can be said that reading influences 
the student‟s language acquisition and the type of reading materials 
they read influences the acquisition itself. Moreover, reading materials 
bring some advantages for teaching English such as; an interesting and 
engaging reading text can make language acquisition more successful, 
reading texts also provide good models for English writing, reading 
texts also provide opportunities to study language: vocabulary, 
grammar, punctuation, and the way we construct sentences, 
paragraphs, and texts, good reading texts can introduce interesting 
topics, stimulate discussion, excite imaginative responses and be the 
springboard for well-rounded, fascinating lessons (Harmer, 1998: 68). 
Thus, it becomes an important task for the teacher to provide 
reading materials which are effective to improve student‟s acquisition 
of the language. In the following discussion, the researcher talks about 
the factors which the teacher should take into account in selecting 
reading texts as to use as teaching materials. 
 
2. Factors in Selecting Reading Texts 
Teachers are always involved in selecting appropriate reading 
texts to be read by their students, but it is not an easy task for them 
because there are several factors that should be considered when 
selecting appropriate reading texts as teaching materials. The 
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following factors proposed by Arias (2007: 133) should be taken into 
account by teachers in selecting reading materials.  
a. Factors Related to the Students 
1. Students‟ Level 
The instructor needs to be aware of the students' level and 
acknowledge that fact when selecting the materials for the 
reading class. Asking the students to read material that goes 
beyond their level might be counterproductive since learners 
may feel that they are simply incapable of reading in the 
target language. 
2. Students‟ Interests 
With the purpose of finding out students' interests the 
instructor should make an assessment about the students' 
interests and needs at the beginning of the period. Through a 
survey, interviews or just an informal discussion, the 
instructor can ask the students to suggest appropriate topics 
for the class. Considering the students' interests in the reading 
selection process is as important as exploring the students ' 
needs. 
3. Students‟ Needs 
Educators must then take into account common needs as 
well as the individual needs in the process of material 
selection. The mismatch between students' expectations in 
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regards to their needs and interests can result in students' 
frustration, which might imply failure on a reading course.  
4. Students‟ Background Knowledge 
It is possible and not uncommon for a reader to understand 
every word in a passage, without really understanding what 
the words mean. For this reason, the role of the teacher is to 
consider students' background knowledge when selecting 
materials for the reading class. The issue of students' 
background knowledge should be considered in the text 
selection process and course design due to the fact that 
background knowledge plays a critical role in the reading 
comprehension process. This aspect is particularly important 
when the students need to read in a second or foreign 
language, for they possible lack the necessary understanding 
of the target culture. 
 
b. Factors Related to the Text 
1. Relevance 
Choosing reading materials wisely also implies 
considering the text itself. The topic, the type of text and the 
information it sustains make the text relevant. Students must 
find that the reading material used in the course is relevant 
for their professional lives.  
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2. Content 
When the students are required to read a complex text that 
is at the same time interesting for them or that refers to 
knowledge required in other classes, they will probably make 
more effort to comprehend it, and they will probably use a 
variety of strategies to digest it. In order to select reading 
material with appropriate contents, it is necessary to take the 
students' interests and needs into account. This can be done 
by asking the students to make a list of topics that they will 
study in their specific fields or that they would like to read 
for fun. 
3. Authenticity 
Some researchers regard authenticity as another important 
criterion for the selection of readings for the ESL/EFL class. 
Authenticity should be part of the criteria taken into account 
when selecting appropriate reading material for ESL classes 
because students need to comprehend real-life language. 
To sum up, there are two main factors in selecting reading texts 
to use as teaching materials namely factors related to the students 
which include Students‟ Level, Student‟s Interests, Students‟ Needs, 
And Students‟ Background Knowledge; and factors related to the text 
which include Relevance, Content,, Authenticity. 
All factors related to the students will influence the effectiveness 
of the reading texts as the capability and the characteristic of the 
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students determine whether the texts are appropriate to use to teach 
them. The factors related to the text are also very important to 
consider in selecting reading texts because they will influence the 
student‟s comprehension of the text and their acquisition of the 
language. 
 
C. Review on Authenticity 
1. Definition of Authenticity 
The term „authenticity‟ is debatable in language teaching and 
learning. Grellet (in Mishan, 2005: 13) defines authenticity as that 
nothing of the original text is changed and also that its presentation 
and layout are retained. A newspaper article, for instance, should be 
presented as it first appeared in the paper; with the same typeface, the 
same space devoted to the headlines, the same accompanying picture. 
This definition views authenticity from the side of the text, that such 
texts used without any changing and presented as natural as they are 
produced can be categorized as authentic text. 
Differently, Van Lier (in Mishan, 2005: 15) defines authenticity 
as something reached by the students and the teacher from the 
learning process. It does not deal with the materials being used, but 
the result of learning process in which teacher and students work 
together. 
Authenticity is not brought into the classroom with the materials 
or the lesson plan, rather, it is a goal that teacher and students 
have to work towards, consciously and constantly… authenticity 
is the result of acts of authentication, by students and their 
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teacher, of the learning process and the language used in it (Van 
Lier in Mishan, 2005: 15). 
  
Another definition of authenticity is from Widdowson (1978: 
80) who defines authenticity as a characteristic of the relationship 
between the passage and the reader and it has to do with appropriate 
response. This means that authenticity does not concern with the text 
itself but also with the students‟ response towards the text they are 
reading. 
Meanwhile, Gilmore (2007: 60) defines authenticity in the same 
as Morrow who argues that an authentic text is a stretch of real 
language, produced by a real speaker or writer for a real audience and 
designed to convey a real message of some sort. It can be meant that 
by this definition, authenticity refers to the source of a text which 
means that a text produced by the users of the language is regarded as 
authentic text. 
To sum up, based on those definitions mentioned above, 
authenticity does not only relate to the presentation of a text itself but 
also to the students‟ interpretation of a text. It also deals with the 
cooperation between teacher and students in achieving the goal of 
teaching and learning process. 
   
2. Types of Authenticity 
Authenticity is defined differently by some linguists. The 
different definitions then lead to the appearance of some types of 
authenticity. MacDonald et.al (2006: 1) summarizes types of 
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authenticity proposed by some linguists as text authenticity, 
competence authenticity, learner authenticity, and classroom 
authenticity. 
Four types of authenticity have been proposed within the 
literature of applied linguistics: text authenticity (e.g. Guariento 
& Morley, 2001), competence authenticity (e.g. Canale and 
Swain, 1980), learner authenticity (Widdowson, 1979), and 
classroom authenticity (Breen, 1985; Taylor, 1994) (MacDonald 
et.al, 2006: 1). 
 
a. Text Authenticity  
It derives from the idea that the types of text used in language 
classrooms should correspond to the types of text used outside 
the language classroom. It refers to a correspondence between 
„pedagogic‟ language, texts or materials and 'real world‟ 
language, texts or artifacts.  
b. Competence Authenticity 
It derives from the idea that the performance of language 
learners should correspond in some way to the performance of 
an ideal „native speaker‟. What „authenticates‟ a learner‟s ability 
to communicate in another language is derived from its 
correspondence to interactions which take place between 
idealized native speakers or between native speakers and non-
native speakers.  
c. Learner Authenticity 
It derives from the idea that written and spoken texts possess 
some autochthonous meaning which is recoverable by the 
language learner. Texts used for the purpose of learning another 
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language are there to be appropriated by the language learner. 
Language learners not only have the right to bring their own 
cultural frames of reference to the process of understanding, but 
these cultural frames of reference are also part of their potential 
as intercultural beings.  
d. Classroom Authenticity 
This type of authenticity suggests two things: first, that 
authenticity is not a characteristic of the text itself but derives 
from its function in a particular context; and secondly, that the 
primary context of activities and materials used in the language 
classroom is not relevant to the process of language learning. In 
other words, if a text leads to successful pedagogic outcomes, it 
can be regarded as authentic. 
The types of authenticity and their criteria can be seen in the 
following table: 
Table 2.1 Types of Authenticity by MacDonald (2014) 
No. Type Criteria 
1. Text Authenticity Types of text used in the classroom should 
correspond to types of text used in real word 
2. Competence 
Authenticity 
The performance of language learners should 
correspond in some way to the performance of an 
ideal „native speaker‟ 
3. Learner 
Authenticity 
Text should be appropriate and understandable for 
students with their own cultural background 
4. Classroom 
Authenticity 
Texts should be functional in a particular context and 
lead to pedagogic outcomes. 
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In this research, the researcher focuses on the first type of 
authenticity that is Text Authenticity in which types of text used in the 
classroom should correspond to types of text used in real word. 
Therefore, the researcher collected the data about authentic reading 
texts to find out the types of authentic texts in the textbook analyzed. 
3. Text Authenticity and Language Teaching 
It has been discussed above that text authenticity derives from 
the idea that the types of text used in language classrooms should 
correspond to the types of text used outside the language classroom; 
this means that in language classroom, the students should be engaged 
with the types of text used outside of the classroom or in the real life 
situation. Thus, text authenticity in language classroom leads to the 
use of authentic texts to teach the students about the language. 
Morrow (in Mishan, 2005: 11) defines authentic texts as a 
stretch of real language, produced by a real speaker or writer for a real 
audience and designed to convey a real message of some sort. 
Tomlinson (1998: 4) states that authentic text is a text which is not 
written or spoken for language-teaching purposes; a newspaper article, 
a rock song, a novel, a radio interview, instruction on how to play a 
game and a traditional fairy story are examples of authentic texts. 
Lee (in Mishan, 2005: 12) views text as authentic text from its 
purpose. He argues that a text which is written for communicative 
purposes, not for teaching purposes, is regarded as authentic. 
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A text is usually regarded as authentic if it is not written for 
teaching purposes but for a real-life communicative purpose, 
where the writer has a certain message to pass on to the reader. 
As such, an authentic text is one that possesses an intrinsically 
communicative quality (Lee in Mishan, 2005: 12). 
 
Based on Lee‟s definition, any kind of text that is purposed for 
real-life communication –newspaper articles, song lyrics, e-mail, 
letter, etc.− and taken as teaching material can be categorized as 
authentic texts. 
Meanwhile, Harmer (2007: 100) defines authentic texts as texts 
which are not written especially for language learners, but which are 
intended for any competent user of the language. 
The use of authentic texts in language teaching closely relates to 
the purpose of language teaching, communicative competence. 
Tomlinson (1998: 4) defines communicative competence as the ability 
to use the language effectively for communication. Students are not 
only demanded to know the structures of the language and to produce 
correct sentences, but also to be able to use the language to 
communicate in real-life situation. Savignon (in Savignon, 2002: 3) 
defines communicative competence as the ability of classroom 
language learners to interact with other speakers, to make meaning, as 
distinct from their ability to recite dialogues or perform on discrete-
point tests of grammatical knowledge. 
Communicative competence more emphasizes on the student‟s 
ability to apply their knowledge about the language to communicate in 
real life. Therefore, students should have knowledge of how the 
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language is used in real-life communication. That is why they need to 
be exposed to materials which can show them the use of language in 
real. 
In English language teaching, the exposure of authentic texts is 
also important as they can provide the students of how English is used 
for real communication. Tomlinson (in Tomlinson, 2008: 4) states that 
materials for learners at all levels must provide exposure to authentic 
use of English through spoken and written texts with the potential to 
engage the learners cognitively and affectively. Thus, the use of 
authentic text as the source to develop student‟s ability to use the 
language for effective communication –communicative competence− 
is necessary in language teaching, especially in English language 
teaching.  
Authentic texts are believed to be able to enhance student‟s 
language acquisition. They present the use of the language as it is used 
in real-life communication. Brandl (in Ahmed, 2017: 185) maintains 
that materials need to be authentic to reflect real-life situations and 
demands. He further says that authentic materials expose students to 
real language in contexts where it naturally occurs; relate more closely 
to learners‟ needs and provide a link between the classroom and 
students‟ needs in the real world.  
This exposure of authentic texts may not be done mistakenly. 
Teacher must take into account some factors in choosing authentic 
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texts to use. Harmer (1998: 68) states that the use of authentic texts in 
language teaching should consider the student‟s level and interest. 
A balance has to be struck between real English on the hand and 
the student‟s capabilities and interest on the other. There is some 
authentic written material which beginner students can 
understand to some degree: menus, timetables, signs and basic 
instructions, for example, and where appropriate, we can use 
these. But for longer prose, we may want to offer our students 
texts which, while being like English, are nevertheless written or 
adapted especially for their level. The important thing is that 
such texts are as much like real English as possible (Harmer, 
1998: 68). 
 
There should be balance between the types of authentic text 
chosen and student‟s level and interest because types of authentic text 
influences the difficulties which might be encountered by students. 
Teachers must consider their student‟s capability when choosing 
authentic text to be used in the classroom. Although authentic text 
reflects the use of language in real, it may be inappropriate to use 
when it is not suitable with student‟s level or capability and 
background knowledge. 
 
4. Criteria in Choosing Authentic Reading Texts 
The use of authentic texts should be adjusted with the level and 
background knowledge of the students so that it would not be too 
difficult for them. In choosing authentic reading texts, there are some 
factors to be considered. Berardo (2006: 63) proposes four criteria in 
choosing authentic reading texts, these criteria are developed from the 
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criteria in choosing texts to be used in the classroom by Nuttal (1982: 
25) namely suitability of content, exploitability, and readability. 
a. Suitability of Content  
It can be considered to be the most important of the other 
factors, in that the reading material should interest the students 
as well as be relevant to their needs. The texts should motivate 
as well as.  
b. Exploitability 
It refers to how the text can be used to develop the students‟ 
competence as readers. A text that cannot be exploited for 
teaching purposes has no use in the classroom.  
c. Readability 
It is used to describe the combination of structural and lexical 
difficulty of a text, as well as referring to the amount of new 
vocabulary and any new grammatical forms present. It is 
important to assess the right level for the right students.  
d. Variety and presentation 
These two criteria also influence the choice of authentic 
materials. The “authentic” presentation, through the use of 
pictures, diagrams, photographs, helps put the text into a 
context. This helps the reader not only understand the meaning 
of the text better but also how it would be used. A more 
“attractive” text will appeal to the student and motivate them 
into reading. 
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The criteria in choosing authentic reading texts proposed by 
Berardo (2006) can be seen in the following table below:  
Table 2.2 Criteria in Choosing Authentic Reading Texts by 
Berardo (2006) 
Criteria Guided Questions Yes No 
Suitability of 
Content 
- Does the text interest the student?   
- Is it relevant to the student‟s needs?   
- Does it represent the type of material that the 
student will use outside of the classroom? 
  
Exploitability - Can the text be exploited for teaching 
purposes? 
  
- For what purpose should the text be 
exploited? 
  
- What skills/strategies can be developed by 
exploiting the text? 
  
Readability - Is the text too easy/ difficult for the student?   
- Is it structurally too demanding/ complex?   
- How much new vocabulary does it contain? Is 
it relevant? 
  
Presentation - Does it “look” authentic?   
- Is it “attractive”?   
- Does it grab the student‟s attention?   
- Does it make him want to read more?   
 
Those criteria in choosing authentic reading texts discussed 
above are used to analyze the authentic reading texts in Student‟s 
English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas 
XI to find out their appropriateness to use as teaching materials. The 
researcher developed a checklist instrument based on the criteria 
above. The checklist instrument was filled in to know the percentage 
of the appropriateness. 
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To find out the percentage of the appropriateness, the researcher 
used the formula from Sudijono (1997: 40). 
  
 
 
       
In which:  P = Percentage 
   F = Frequency of the Matched Items 
   N = Total Items 
To find out the appropriateness criteria, the researcher used 
criteria scaling by Wahab (2013: 63) as follow:  
Table 2.3 Criteria Scaling by Wahab (2013: 63) 
Percentage Category 
It goes up to 64% Poor 
It starts with 65% and goes up to 74% Satisfactory 
It starts with 75% Good 
 
There are three criteria in the criteria scaling from Wahab above. 
These criteria were used to classify the appropriateness of the 
authentic reading texts in the textbook analyzed to use as teaching 
materials into Good, Satisfactory, and Poor category. Besides that, this 
criteria scaling was also used to find out the category of the 
authenticity of the textbook.  
5. Advantages and Disadvantages of Using Authentic Texts 
Bringing authentic texts to be used as materials instruction into 
the classroom does not only need consideration in choosing the 
appropriate kind of it, but also should consider the advantages and 
disadvantages of using the authentic texts. Berardo (2006: 65) 
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mentions some advantages and disadvantages of using authentic texts 
as the following: 
Advantages 
a. “Real” language exposure with language change/variation being 
reflected. 
b. Students are informed about what is happening in the world. 
c. The same piece of material can be used for different tasks. 
d. Textbooks tend not to include incidental/improper English and 
become outdated very quickly. 
e. Ideal for teaching/practicing mini-skills-skimming/ scanning. 
f. Contain a wide variety of text types, language styles not easily 
found in conventional teaching materials. 
g. Encourage reading for pleasure, likely to contain topics of 
interest.  
Disadvantages 
a. Often too culturally biased, difficult to understand outside the 
language community. 
b. Vocabulary might not be relevant to the student's immediate 
needs. 
c. Too many structures are mixed so lower levels have problems 
decoding the texts. 
d. Special preparation is necessary, can be time consuming. 
e. Can become outdated easily, e.g. news stories, articles. 
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Richards and Martinez (in Klickaya, 2004: 2) also mentions 
some disadvantages of using authentic materials that they often 
contain difficult language, unneeded vocabulary items and complex 
language structures, which cause a burden for the teacher in lower 
level classes; and they may be too culturally biased and too many 
structures are mixed, causing lower levels have a hard time decoding 
the texts.  
In brief, the advantages and disadvantages of authentic texts 
mentioned above can be the consideration for teachers to select and 
use authentic texts in their classroom as useful teaching materials. 
Dealing with the disadvantages of authentic texts, teachers can adapt 
or simplify the texts to be more comprehensible and accessible for the 
students based on their level, needs and interests, and background 
knowledge. 
 
6. Types of Authentic Text 
It has been discussed above that authentic texts are texts which 
are not produced for teaching purposes but for communicative 
purposes. They are used for real life communication in such society 
and for conveying messages among the users of the language. 
Therefore, using authentic texts as teaching materials will help 
students acquire the knowledge of how the language is used for 
communicating outside of the classroom. 
42 
 
As mentioned before, Harmer (1998: 4) states that a newspaper 
article, a rock song, a novel, a radio interview, instruction on how to 
play a game and a traditional fairy story are examples of authentic 
texts. These types of authentic texts can be found in our daily life for 
there are many sources to get authentic texts to bring into classroom as 
teaching materials. Newspaper, magazine, recipe book, and internet 
are the sources from where we can get authentic texts. 
There are some types of authentic texts, but, in this part the 
researcher only discusses about such types of authentic texts and gives 
an example for each type. The types of authentic texts discussed here 
are Articles, Song Lyrics, Poems, Letters, and Cooking Recipes. The 
following is the discussion.  
a. Articles 
Articles are commonly found in newspaper or magazine, but 
now they can be found easily on internet. It is known that these 
sources of articles provide up-to-date information which will be 
useful for students to have topic to be communicated with each 
other. Mishan (2005: 156) argues that currency is at the same 
time one of the newspaper‟s greatest assets, and therefore 
newspaper‟s articles written in the target language learned by 
the students show the recent use of the language so that not only 
are the students gaining information about such topic but they 
are also acquiring knowledge of the real use of the language 
while reading the articles. 
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Besides that, articles can also give the students cultural 
information of native speakers which can enrich their insight 
about other countries‟ cultures. The sources of articles such as 
newspaper have potential to be exploited in the language 
classroom as stated by Mishan (2005: 154) below: 
Newspapers are probably the best single source of 
information about the contemporary culture of a country. 
Their currency, the breadth of their coverage (from politics to 
personal problems, from international terrorism to domestic 
trivia) and the intricacy and cultural-specificity of their terms 
of reference, all give them enormous potential for 
exploitation in the language classroom (Mishan, 2005: 154). 
 
Hence, it can be concluded that articles taken from 
newspaper, magazine, internet, or other sources can be used as 
teaching materials which present the students current 
information and cultural information of native speakers. 
Ciornei and Tatiana (2015: 278) conclude the result of their 
research which aimed at finding out the most useful type of 
authentic texts based on students‟ opinion in which articles are 
viewed as the most useful type of authentic texts among other 
types such as songs, interviews, documentaries, stories etc. 
Thus, using articles in language classroom is very useful for the 
students. Teacher can select the topic based on the students‟ 
needs and interests so that they can enjoy reading the articles 
without difficulties. 
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The following is the example of article as one of authentic 
texts types. 
 
Figure 2.1 Example of Article 
(Purba & Teguh, 2014: 27)  
b. Song Lyrics 
Songs can be used as teaching materials to help students 
practice their speaking and listening skill. Besides that, they can 
also be used to improve the students‟ reading skill through the 
lyrics. Zogota (2011: 2) argues that songs can help to teach the 
accented syllable of words, the stressed word of a sentence and 
the general rhythm of speech, and therefore it will be very useful 
for students to get new vocabulary, cultures, and music styles. 
Song lyrics can be used as teaching materials where the 
students can enjoyably listen or sing the songs and at the same 
time they can acquire knowledge of the language such as 
vocabulary, grammar, pronunciation and etc. Thus, both the 
songs and the lyrics in English have good impacts to use in 
English classroom. 
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Zogota (2011: 17) mentions some impacts of song lyrics as 
follows: 
1. Effective results of grammar 
2. Dealing with linguistic purposes 
3. Creating dialogues using the words of songs 
4. Practice pronunciation, intonation and stress 
5. Dealing with vocabulary 
6. Competence in culture and personalities 
Furthermore, Zogota (2011: 27) mentions the importance of 
using songs in foreign language classroom that using songs 
regularly at the foreign language learning process is a very 
important way of being closely connected with the language 
environment and help explain a difficult topic and that the way 
of using songs in the classroom stimulates the students‟ 
awareness of understanding different cultural backgrounds, 
traditions, music styles, as well as improve their language use 
and accents energizing students and rewarding good work and 
behavior.  
In brief, song lyrics as one of authentic texts types are very 
useful teaching materials to teach not only speaking or listening 
but also reading. The example of song lyrics can be seen in the 
following figure.  
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Figure 2.2 Example of Song Lyric 
(Purba & Teguh, 2014: 248)  
c. Poems  
A poem is a piece of writing in which the words are chosen 
for their beauty sound and are carefully arranged, often in short 
lines which rhyme (Collin Cobuild in Finch, 2004: 1). Finch 
(2003: 9) suggests that a focus on the beauty of the words of the 
target language and on their student-directed use in non-
grammatical as well as in grammatical contexts, can promote 
meaningful and relevant expression of personal meanings, in 
addition to drawing attention to aspects of structure and syntax. 
Poems become the way the authors express their feeling and 
thought and thus they can show the students how the language is 
used in that way. Poems can help to develop the students‟ 
language skills such productive skill of writing through 
memorizing, rewriting, reporting and translating (Cetinavci & 
Birsen, 2012: 76). 
Another skill which can be developed through the use of 
poems is reading. Hedge (in Cetinavci & Birsen, 2012: 76) also 
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believes poems as authentic materials can be used to develop 
especially the receptive skill of reading. This means that despite 
poems can show the students how to use the language to express 
feeling and thought, they can also help to develop their language 
skills. 
However, selecting poems to use as teaching materials is a 
difficult task for teacher as they are not intended for language 
teaching. Therefore, teachers may often need to supplement, 
adapt and develop their own materials to suit the levels and 
teaching purposes (Cetinavci & Birsen, 2012: 77). 
The example of poems as one of authentic texts types are 
available below:  
 
Figure 2.3 Example of Poem 
(Purba & Teguh, 2014: 35)  
d. Letters 
Letters are included as authentic texts as it show the students 
the use of language especially for written communication. 
Woodward (in Banegas, 2011: 24) argues that letters are power-
ful vehicles that support authentic and purposeful writing 
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development in our lessons and courses, thus letters are very 
useful to develop students‟ writing skill. However, letters are not 
only useful to teach writing but also reading. By reading letters, 
the students can develop their ability in writing and also learn 
the use of language for written communication. 
For instance, by reading formal letter, a letter which is a 
standard genre in professional and academic settings 
(www.onu.edu/files/formal_letter_wc_handout_final.pdf, 
accessed on 31
st
 March 2018 at 6:11 p.m.), the students can get 
knowledge of how to use the language in professional setting 
and also use the knowledge for their professional carrier such as 
applying for a job or others.  
Moreover, Banegas (2011: 24) argues that letters with authors 
and addressees who are real people in the real world help 
teachers and learners understand the full meaning of what 
communication for interactional purposes and communicative 
competence entail. This means that letters present the use of the 
language for interaction among people by providing language 
content which can build students‟ language skill and 
communicative competence so that the students can use the 
language to interact with other people in effective way. 
In brief, letters are one of useful materials to bring into 
classroom which the can help students in academic purposes and 
professional purposes.  Teachers can consider exploiting letters 
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for they can develop their students‟ language skills and prepare 
their students for real communication outside of the classroom. 
The example of letter as one of authentic texts types can be seen 
in the following figure. 
 
Figure 2.4 Example of Letter 
(Purba & Teguh, 2014: 69) 
 
e. Cooking Recipes 
This type of authentic texts can be easily found on internet or 
in recipe book. Cooking recipes give benefit for students as 
materials where they can enjoy learning language while getting 
insight about food and culture. Jermsurawong & Nizar (2015: 
781) state that cooking recipes are a specific genre of how-to 
instructions which have been gaining interest in recent years as 
they may allow us to discover insights into culinary and cultural 
preferences. Therefore, teacher can bring cooking recipes to 
teach students the language as they provide example of the use 
of the language for daily life activities such as giving instruction 
to other people. 
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Students can gain knowledge about the language such as 
vocabulary of food, ingredients, utensils etc., as it is stated by 
Jermsurawong & Nizar (2015: 782) that the prototypical text 
recipe consists of two parts: an ingredient list that declares the 
food items to process, and a set of instructions that mostly 
describe the transformations of the ingredients or the actions 
using the kitchen tools. 
As mentioned above, cooking recipes are a specific genre of 
how-to instructions; therefore the students can also learn about 
imperative sentence and follow the steps in the instruction. This 
can help them build their carefulness in doing the instruction. 
To sum up, cooking recipes as authentic texts present the 
students about knowledge of food, culture, and language system 
especially imperative sentence which is useful for them to use 
the language in real life communication. The example of 
cooking recipe can be seen in the following figure. 
 
Figure 2.5 Example of Cooking Recipe 
(Purba & Teguh, 2014: 130) 
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Types of authentic text discussed above are summarized in the 
following table. 
Table 2.4 Types of Authentic Text 
Type Advantage 
Article Brings currency in the topic and the use of the language 
Song Lyric Stimulates the students‟ awareness of understanding 
different cultural background and develops their 
pronunciation  
Poem Can develop students‟ language skills such as productive 
skill of writing 
Letter Supports authentic and purposeful writing development 
Cooking Recipe Allows the students to discover insights into culinary and 
culture preferences 
  
As mentioned before that this research focuses on the first type 
of authenticity that is Text Authenticity, thus the researcher used those 
types of authentic text to classify the authentic reading texts found in 
the textbook analyzed. 
  
D. Review on Textbooks 
1. Definition of Textbooks 
Textbooks are commonly used in education. They are kind of 
materials which help teachers and students with explanation and 
structured lessons and activities. They become source of knowledge 
for students and guidance in teaching for teachers to achieve the 
objectives of teaching and learning process, as the characteristics of 
educational textbooks proposed by Seguin (1989: 18) that their 
instruction is structured, organized in chapters and in units; the 
content of learning (information, explanations, comments, practical 
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exercises, summaries, evaluation) is presented in an order; there is 
systematic progression of learning towards the acquisition of new 
knowledge and learning new concepts, based on known items of 
knowledge. 
The use of textbooks in language teaching and learning has 
become significant and widespread. Brown (2001: 136) states the 
most obvious and most common form of material support for language 
instruction comes through textbooks. In line, Savignon (1983: 138) 
also states most common in classroom materials is the textbook that 
combines language samples, explanations, and activities into a single 
volume. Textbooks have become important materials used by teachers 
in language teaching and learning. 
 
Towards the definition of textbook, Hutchinson & Eunice (1994: 
317) define textbooks as providers of input into classroom lessons in 
the form of texts, activities, explanations and so on. In line, Savignon 
(1983:138) defines textbook as a collection of written or oral texts 
selected and sequenced for the learner with accompanying explanation 
and activities. This means that textbooks consist of sequenced texts 
accompanied by activities and explanations for the teacher and 
students in order to help them prepare for the next lesson. However, 
the texts selected must be appropriate with the student‟s level and 
background knowledge so that they would not find difficulties while 
reading the texts. Besides containing appropriate selected texts, 
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textbooks must be based on the curricula, as stated by Seguin as 
follow: 
Textbooks are an instructional aid in the teaching-learning 
process and must correspond to curricula so far as objectives, 
content and methodology of instruction of each subject are 
concerned. A textbook usually corresponds to the syllabus of a 
discipline, the objectives of which can serve as titles or sub-titles 
of different chapters of the book (Seguin 1989:23).  
 
Textbooks must be written based on the curricula in which the 
objectives of teaching and learning process have been determined. 
This will be useful for the teachers as the textbook can guide them to 
achieve the objective of the teaching and learning process. 
Based on Richards (2001: 1) textbooks are key component in 
most language programs; they serve as the basis for much of the 
language input leaners receive and the language practice that occurs in 
the classroom, and they provide the basis for the content of the lesson, 
the balance of the skills taught and the kinds of language practice the 
students take part in. Textbooks become the source of information and 
knowledge which can help the students develop their language skills 
and ability. 
 
2. Roles of Textbooks 
Textbooks as the common materials used in education plays 
some important roles. Seguin (1989: 18) mentions three main roles of 
textbooks from the instructional standpoint. Those are as follow: 
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a. An Information Role 
Textbooks contain presentation of a selection of items of 
knowledge about a specific subject and on a specific theme. 
They also contain filtering of items of information in order to 
synthesize them, sometimes simplify them and render them 
accessible and clear for pupils at the level concerned.  
b. A Role of Structuring and Organizing Learning 
The textbook suggests a progression in the learning process 
organized in successive blocks of teaching units. It offers 
several possibilities for the organization of learning from 
practical experience to theory; from theory to practical exercises 
with assessment of what has been learned; from practical 
exercises to theoretical elaboration; from statements to examples 
and illustration; from examples and illustrations to observation 
and analysis. 
c. A Role of Guiding Learning 
Textbooks have role to guide the pupil in his perception and 
comprehension of the outside world, in putting together 
knowledge acquired from sources other than the curriculum, in 
mastering what he has learned. 
More specifically, Cunningsworth (1995: 7) mentions 
multiple roles of course books in English Language Teaching 
(ELT). They are as a resource for presentation material (spoken 
and written); a source of activities for learner practice and 
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communicative interaction; a reference source for learners on 
grammar, vocabulary, pronunciation, etc.; a source for 
stimulation and ideas for classroom language activities; a 
syllabus (where they reflect learning objectives which have 
already been determined); resource for self-directed learning or 
self-access work; a support for less experienced teachers who 
have yet to gain in confidence. 
The roles of textbooks should be maximized by teachers as 
textbooks provide a structured instruction which facilitates them 
in teaching, and function as guide for both teacher and students. 
Because textbooks play some important roles as mentioned 
above, they become effective materials to use in classroom and 
cannot be separated from language teaching and learning 
process.  
 
3. Advantages and Disadvantages of Using Textbook 
Graves (2000: 174) mentions some advantages and 
disadvantages of using a textbook. She lists some advantages of using 
a textbook as in the following: 
a. It provides a syllabus for the course because the authors have 
made decisions about what will be earned and in what order. 
b. It provides security for the students because they have a kind of 
road map of the course; they know what to expect; they know 
what is expected from them. 
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c. It provides a set of visuals, activities, readings, etc., and so saves 
the teacher time in finding or developing such materials. 
d. It provides teachers with the basis for assessing students‟ 
learning. Some texts include tests or evaluation tools. 
e. It may include supporting materials (e.g., teacher‟s guide, 
cassettes, worksheets, video). 
f. It provides consistency within a program across a given level, if 
all teachers use the textbook. If textbooks follow a sequence, as 
within a series, it provides consistency between levels. 
The following is some disadvantages of using a textbook listed 
by Graves: 
a. The content or examples may not be relevant or appropriate to 
the group we are teaching. 
b. The content may not be at the right level. 
c. There are may be too much focus on one or more aspects of 
language and not enough focus on others, or it may not include 
everything we want to include. 
d. There may not be the right mix of activities. 
e. The sequence is lockstep. 
f. The activities, readings, visuals, etc. may be boring. 
g. The material may go out of date. 
h. The timetable for completing the textbook or part of it may be 
unrealistic. 
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Harmer (2001: 304) also states some benefits and restrictions of 
course book use. The benefits are they provide teacher under pressure 
with the reassurance that even when they are forced to plan at the last 
moment, they will be using material which they can have confidence 
in; they come with detailed teacher‟s guide which not only provide 
procedures for the lesson in the student‟s book but also offer 
suggestions and alternatives, extra activities, and resources; they 
provide material which students can look back for revision; and their 
visual and topic appeal can have a powerfully engaging effect. 
The restrictions of course book use stated by Harmer are many 
of course books rely on presentation, practice, and production as their 
main methodological procedure despite recent enthusiasm for other 
teaching sequences; units and lesson often follow an unrelenting 
format so that students and teachers eventually de-motivated by the 
sameness of it all; and in their choice of topics, course book can 
sometimes be bland or culturally inappropriate. 
As mentioned above, using textbooks for teaching has 
advantages and disadvantages. This becomes a task for teacher to 
maximize the advantages of textbooks use for teaching by 
appropriately using them, and to minimize the disadvantages or the 
restrictions of textbooks use by adapting or adding other materials to 
support the use of the textbooks so that they become much more 
suitable and not too difficult for students.  This means that benefits 
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and restrictions of the use of textbooks are up to how they are used by 
both teacher and students. 
 
4. Characteristics of a Good Textbook 
Textbook or coursebook in particular is believed to be very 
important and useful material in language teaching. In the previous 
chapter is the discussion about advantages and disadvantages of using 
textbook, it means that there is no one perfect textbook to use as 
teaching material.  The effectiveness of a textbook is up to how it is 
used by both the teacher and student which then can make the 
textbook appropriate and good material to use. 
However, there are some criteria of a good textbook which can 
be consideration for teacher in choosing textbook for teaching the 
language. Cunningsworth (1995: 17) mentions the criteria of a good 
textbook as follows: 
a. Coursebook should correspond to learners‟ needs. They should 
match the aims and objectives of the language learning program. 
b. Coursebook should reflect the uses (present and future) which 
learners will make of the language. The coursebooks should 
help to equip students to use language effectively for their own 
purposes. 
c. Coursebook should take account of students‟ needs as learners 
and should facilitate their learning processes, without 
dogmatically imposing a rigid „method‟. 
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d. Coursebooks should have a clear role as a support for learning. 
Like teachers, they mediate the target language and the learners. 
In conclusion, a good textbook must match the aims and 
objectives of the teaching and learning process, meet the students‟ 
needs and interests because the students will be more motivated when 
engaging with materials they are interested in, and also a good 
textbook must help and facilitate students to learn and practice the 
target language they are learning.  
5. Authentic Texts in Textbook 
Although some linguists support the use of authentic texts in 
language teaching (Nuttal, 1982; Harmer, 1998; Richards, 2001; 
Mishan, 2005; Tomlinson, 2008), there is still lack of the use of 
authentic text in language teaching. Textbooks, which are material 
often used in language teaching, still lack of authentic language. 
Gilmore (2007: 6) states that there are numerous gaps between 
authentic language and textbook language. 
This fact that there is gap between authentic texts and textbook 
is also stated by Richards (2001: 2) when talking about the potential 
negative effects of textbook. He says textbooks may contain 
inauthentic language; they sometimes present inauthentic language 
since texts, dialogues and other aspects of content tend to be specially 
written to incorporate teaching points and are often not representative 
of real language use. This negative effect of textbook shows textbook 
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still lacks of authentic language which can help students develop their 
ability to use the language effectively for communication. 
However, the use of authentic texts in language teaching should 
be increased to develop students‟ communicative competence because 
the exposure of authentic texts is significantly necessary as they serve 
language the students may use in their real-life communication. Thus 
textbooks, as one of language teaching materials commonly used, 
have to be written by considering exposing more authentic texts in it 
so that they will function well as teaching materials.  
 
E. Description of Student’s English Textbook Bahasa Inggris (Wajib) 
untuk  SMA/MA/SAMK Kelas XI 
The Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI is a textbook published by Mediatama Publisher in 
2014 and written by Ardana Neswari Purba and Teguh Saroso. This 
textbook which is designed based on Curriculum 2013 is used to teach the 
eleventh grade students at Senior High School. 
The Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI consists of 264 pages and 12 units. The titles of the 
units are Unit 1. What Should I Eat?, Unit 2. How Is The Movie?, Unit 3.  I 
Wish You Were Here, Unit 4. Writing Formal Invitation Letter, Unit 5. This 
Letter Is For You, Unit 6. Let’s Bake A Cake, Unit 7. You Should Be Given 
More Tasks, Unit 8. If I Study Hard, I Will Get Better Mark, Unit 9. 
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Prambanan Is The Largest Hindu Temple in Java, Unit 10. Why Hats Help 
in Cold Weather, Unit 11. The Story of a Life, Unit 12. All about Song 
Each unit provides Activities which are an individual task and cover 
all skills including reading, speaking, listening, and writing, Grammar Focus 
which discusses the language features related to the topic, Project which are 
done in group, Expanding Your Learning in which the students select one or 
more activities (Self Assessment, Reflection, Summary) to expand their 
understanding in the unit, and Competency Test which comprises Cognitive 
Domain Assessment, Affective Domain Assessment, and Psychomotoric 
Domain Assessment. Besides, each unit also provides reading materials 
which most of them are used in the real life for communicative purposes. 
  
F. Previous Study 
To enrich deeper understanding about the topic of this study, the 
researcher takes several previous studies which concern in the same topic 
and relate to this study. The first previous study was done by Abeer Al-
Ghazo and Oqlah M. Smadi in 2013 with the title of the research was “A 
Content Analysis of the English Reading Text's Authenticity in Student‟s 
Book of Action Pack Eleven in Jordan”. They conducted the research to find 
out the extent of authentic reading texts in student‟s book of Action Pack 
Eleven were authentic. The study showed that 79.9% reading texts in 
student‟s book of Action Pack Eleven are authentic, and 20.1% are 
inauthentic. And they concluded that the reading texts of the student's book 
in Action Pack Eleven have a high degree of authenticity and there is a 
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strong match between the reading specific outcomes and the reading text's 
authenticity in the textbook. 
The second previous study is entitled “An Evaluation of Authenticity: 
A Case of EAP Textbooks in Iran” conducted by Zahra Zohoorian and Prof. 
Dr. Ambigapathy Pandian in 2014. The purpose of this study was finding 
out the authenticity of the textbook analyzed. They used authenticity 
evaluation checklist proposed by Canado and Esteban to collect the data, 
besides using checklist, they also used interview to gain information about 
the textbook. The result of this study was that the textbook authenticity 
percentage is small although the teachers viewed that authenticity principle 
was essential recommendable. The researchers concluded that the courses 
do not follow an authentic approach in their material design.  
The third previous study was done by Yousif A. Alshumaimeri & 
Maha S. Alzyadi in 2015 with the title “Using Materials Authenticity in the 
Saudi English Textbook Design: A Content Analysis from the Viewpoint of 
EFL Teachers”. The researchers aimed at finding the authenticity of the 
textbook analyzed based on the theory of Content Analysis Instrument by 
Krippendorff. The researcher concluded that the selected textbook 
represented in its objectives, content and activities focus to a moderate 
extent on using authentic materials that can provide practices of the target 
language as it is used by native speakers in its actual contexts, and the 
available materials can develop the learners' communicative skills and 
prepare EFL learners for the future uses of the target language in real life. 
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The last previous study was conducted by Purwandani et.al in 2017 
under the title “The Analysis of Authenticity of Authentic Reading 
Materials in Students‟ Textbook”. The researchers aimed at finding out the 
authenticity of authentic reading materials in Students‟ Textbook Pathway 
to English 2 using checklist analysis instrument developed from the criteria 
of authenticity by McGrath combined with the criteria of good reading 
materials proposed by Arias. The result showed that the three authentic texts 
chosen are compatible with the criteria. The researchers concluded that the 
authentic reading texts in textbook analyzed are compatible with the whole 
criteria. The content of the texts are suitable for students; the authentic texts 
meet the students‟ interest and match students‟ culture. 
The similarity between those previous studies with this current 
research is the object of the study and the research design. All the previous 
studies analyzed textbook as the object of their research as well as this 
current study which also analyzes textbook but more specific on its reading 
texts, and the research design is also the same that is content analysis. 
However, there are differences between the previous studies and this 
current research. This current research aims at finding out the types of 
authentic texts in the textbook analyzed and the dominant type which 
appears, whereas most of the previous studies above found out the extent of 
authenticity of the reading texts in the textbook they analyzed. Therefore, 
the techniques to analyze the data are also different. The last previous study 
used checklist instrument of authenticity criteria by McGrath and combined 
with criteria of good reading materials by Arias, and the third previous study 
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used content analysis instrument by Krippendorff. Meanwhile, in this 
current research, the researcher analyzes the collected data using checklist 
instrument developed from the criteria in choosing authentic reading texts 
proposed by Berardo (2006).  
The differences between the previous studies with the current research 
can be seen in the following table below.  
Table 2.5 The Differences between the Current Research and Previous Studies 
Author Objective of the Study Technique of Analyzing 
the Data 
Abeer Al-Ghazo 
and Oqlah M. 
Smadi (2013) 
To find out the extent of authentic 
reading texts in the textbook 
analyzed and the compatibility of 
reading specific outcomes with 
reading authenticity in the 
textbook 
_____ 
Zahra Zohoorian 
and Prof. Dr. 
Ambigapathy 
Pandian (2014) 
To evaluate the authenticity in the 
textbook 
Using textbook‟s 
authenticity evaluation 
checklist by Canado 
Yousif A. 
Alshumaimeri & 
Maha S. Alzyadi 
(2015) 
To find out the authenticity of the 
textbook from the viewpoints of 
teachers 
Using content analysis 
instrument by Krippendorff 
Purwandani et.al 
(2017) 
To find out the compatibility of 
authentic reading materials 
chosen with the criteria of 
authenticity 
Using checklist of 
authenticity criteria by 
McGrath and Arias 
The researcher To find out the appropriateness of 
the authentic reading texts in the 
textbook analyzed to use as 
teaching materials 
Using checklist instrument 
of criteria in choosing 
authentic reading texts 
proposed by Berardo (2006) 
 
From the table above, it can be concluded that the differences between 
this current research with the previous studies are in the objective of the 
study and the technique of analyzing the data.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
The design of this research is content analysis because in this research, 
the researcher analyzed the reading texts in Student‟s English Textbook 
Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI. As defined by 
Krippendorff (2004: 18), content analysis is „a research technique for 
making replicable and valid inferences from texts (or other meaningful 
matter) to the contexts of their use‟. It can be said that the object of research 
with content analysis is texts and therefore this research used content 
analysis design. 
Textbook is one of materials analyzed using content analysis as stated 
by Ary et.al (2010: 29) that content analysis focuses on analyzing and 
interpreting recorded material to learn about human behavior; the material 
may be public records, textbooks, letters, films, tapes, diaries, themes, 
reports, or other documents. 
Krippendorff (2004: 83) mentions some components of content 
analysis which the analyst needs to proceed from texts to results. The 
components are as follows: 
1. Unitizing: relying on unitizing schemes 
2. Sampling: relying on sampling plans 
3. Recording/coding: relying on coding instructions 
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4. Reducing data to manageable representations: relying on established 
statistical techniques or other methods for summarizing or simplifying 
data 
5. Abductively inferring contextual phenomena: relying on analytical 
constructs or models of the chosen context as warrants 
6. Narrating the answer to the research question: relying on narrative 
traditions or discursive conventions established within the discipline 
of the content analyst 
Weber (in Cohen et.al, 2007: 475) states that content analysis is a 
process by which the many words of texts are classified into much fewer 
categories. In this research, the researcher classified the data into five 
categories based on the types of authentic texts; Articles, Song Lyrics, 
Poems, Letters, Cooking Recipes. 
 
B. Data and Source of the Data 
1. Data 
The researcher analyzed the authenticity of reading texts in 
Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI to find out their appropriateness to use as 
teaching materials. Therefore, the data of this research were the 
authentic reading texts in the textbook analyzed. The data were 
collected based on the definition of authentic texts by Tomlinson 
(1998) that is a text which is not written or spoken for language 
teaching purposes.  
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2. Source of the Data 
Source of the data as defined by Arikunto (2006: 129) is the 
subject from which the data are obtained. The data of this research, 
authentic reading texts, were obtained from the Student‟s English 
Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI, thus 
the source of the data in this research was the textbook itself. 
 
C. Technique of Collecting the Data 
In collecting the data, the researcher used document analysis. Ary et.al 
(2010: 442) states that the term document refers to a wide range of written, 
physical, and visual materials. Thus, Student‟s Textbook Bahasa Inggris 
(Wajib) untuk SMA/MA/SMK Kelas XI was the document where the data 
collected. 
Cresswell (2012: 223) argues that documents, as a valuable source of 
information in qualitative research, provide valuable information in helping 
researchers understand central phenomena in qualitative studies; they 
represent a good source for text (word) data for a qualitative study. 
Moreover, Cresswell (2014: 241) mentions the advantages of document are 
that it can be accessed at time convenient to researcher and saves a 
researcher the time and expense of transcribing. 
The document analysis was used to collect the authentic reading texts 
in Student‟s Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas 
XI based on the definition of authentic texts by Tomlinson (1998). Besides 
using document analysis, the researcher also used checklist instrument 
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developed from the criteria in choosing authentic texts proposed by Berardo 
(2006) to find out the appropriateness of the authentic reading texts in 
Student‟s Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI 
to use as teaching materials. 
There were several steps done by the researcher in collecting the data. 
The steps were as follows: 
1. Reading the whole textbook to find out the authentic reading texts  
2. Collecting the authentic reading texts and classifying them based on 
their types 
3. Coding the data collected. The data code is written below: 
- The numeral 001, 002, 003… are used to show the number of the 
data. 
- The capital letter U followed by number shows the unit of the 
textbook where the data are found, and the capital letter P followed 
by number shows the page in the textbook where the data are 
found. 
- The alphabetic capital letters are used to show the type of authentic 
texts. They are written as the following: 
AT : Article 
SL : Song Lyric 
PO : Poem 
LT : Letter 
CR : Cooking Recipe 
 
- The code can be written as 00…/U…/P…/… For example 
001/U1/P4/AT means that the first data are in Unit 1 on Page 4 and 
the type of the data is Article.  
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D. Technique of Analyzing the Data 
In analyzing the data, the researcher followed the activities in 
qualitative proposed by Miles and Huberman (1994: 10), those are data 
reduction, data display and conclusion drawing/ verification. 
1. Data Reduction 
Data reduction refers to the process of selecting, focusing, 
simplifying, abstracting, and transforming raw data. Data reduction 
involves making decision about which data chunks will provide the 
initial focus. This activity was done by the researcher by: 
a. Reading the whole Student‟s English Textbook Bahasa Inggris 
(Wajib) untuk SMA/MA/SMK Kelas XI 
b. Picking up the reading texts and categorizing them into 
authentic texts and inauthentic texts based on the definition of 
authentic texts by Tomlinson (1998) 
c. Classifying the authentic reading texts into Articles, Song 
Lyrics, Poems, Letters, and Cooking Recipes 
d. Finding out the  appropriateness of the authentic reading texts to 
use as teaching a based on the criteria in choosing authentic 
reading texts proposed by  Berardo (2006)  
 
2. Data Display 
Data display is an organized assembly of information that 
permits conclusion drawing and taking action, it involves assembling 
the data into data such as matrices, graphs, charts and networks which 
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are designed to assemble organized information into accessible and 
compact form (Miles & Huberman, 1994: 11). 
In this research, the data display was done by presenting the data 
of authentic reading texts found in the textbook and also the finding of 
the appropriateness of the authentic reading texts to use as teaching 
materials based on the criteria in choosing authentic reading texts by 
Berardo (2006). The data are displayed in the form of table consisting 
of frequency and percentage. The researcher used formula by 
Sudijono (1997) to measure the percentage of the appropriateness, and 
criteria scaling from Wahab (2013) to know the criteria of the 
appropriateness and the authenticity of the textbook.  
3. Conclusion Drawing 
Conclusion drawing means beginning to decide what thing 
means, noting regularities, patterns, explanations, possible 
configurations, casual flows and propositions. After analyzing the 
data, the researcher drew conclusion and suggestion based on the 
analysis. The researcher concluded the research findings and 
discussion to answer the research problems; types of authentic texts in 
textbook analyzed, the dominant type which appeared, and the 
appropriateness of the authentic reading texts in the textbook analyzed 
to use as teaching materials. 
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E. Trustworthiness of the Data 
Trustworthiness is a term which addresses validity. Cohen et.al (2007: 
133) states that validity is an important key to effective research. Validity 
means that the data interpreted as the extent to which an account accurately 
represents the social phenomena to which it refers (Hammersley in 
Silverman, 2005: 21. In this research, the researcher used triangulation to 
validate the data obtained. 
As stated by Given (2008: 892), in qualitative inquiry, researchers 
tend to use triangulation as a strategy that allows them to identify, explore, 
and understand different dimensions of the units of study, thereby 
strengthening their findings and enriching their interpretations. Thus, the 
researcher used triangulation to strengthen her findings in this research. 
Triangulation was used also to reduce the researcher‟s bias in 
interpreting the data as it is stated by Johnson (in Mackey & Susan, 2005: 
181) that the value of triangulation is that it reduces observer or interviewer 
bias and enhances the validity and reliability (accuracy) of the information. 
Given (2008: 892) defines triangulation as a multimethod approach in 
data collection and data analysis. There are four types of triangulation based 
on Given (2008: 893), those are triangulation of methods, investigator 
triangulation, theory triangulation, and triangulation of data sources. 
Triangulation of methods is when qualitative investigators frequently 
combine methods such as interviewing, surveys, and observation across 
variable times and in different places in order to collect data about their 
research phenomena from multiple perspectives and in different contexts. 
72 
 
Investigator triangulation is when qualitative investigators increase the 
validity and trustworthiness of their findings is by deploying more than one 
investigator in the collection and analysis of data. 
Theory triangulation which is done by examining the research 
findings using different theoretical lenses can also aid researchers in 
overcoming their own personal biases or ideological blinders. 
Triangulation of data sources is when qualitative researchers may 
increase the credibility of their research findings by drawing from evidence 
taken from a variety of data sources. For example, to name just a few 
common sources of data, researchers may gather evidence from interviews, 
participant observation, written documents, archival and historical 
documents, public records, personal papers, and photographs. 
In this research, the researcher used the triangulation of data sources 
to increase the credibility of the research findings. The authentic reading 
texts in the textbook analyzed are the main data in this research which were 
analyzed using the criteria in choosing authentic reading texts by Berardo 
(2006) to find out their appropriateness to use as teaching materials. The 
evidence of the research findings of the appropriateness of the authentic 
reading texts in the textbook analyzed to use as teaching materials was 
gathered from syllabus and interview with the students. The syllabus was 
used to find out the student‟s level and needs in learning such material, and 
the interview was used to find out the student‟s interests and motivation in 
reading English texts. The student‟s level, needs, interests, and motivation 
are included as the criteria proposed by Berardo (2006) mentioned above.  
73 
 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Findings 
In this subchapter, the researcher presents the findings of the research 
which has been conducted. The researcher analyzed the authentic reading 
texts in the Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI which is designed based on 2013 Curriculum. This 
textbook written by Ardana Neswari Purba and Teguh Saroso and published 
by Mediatama Publisher is used to teach the eleventh grade students of 
SMA, MA, and SMK. 
The aims of this research were to find out the types of authentic texts 
in the textbook analyzed and the dominant type which appears in the 
textbook, and to find out the appropriateness of the authentic reading texts 
in the textbook to use as teaching materials. 
Based on the aims of the research above, the research findings are 
displayed in the following discussion.  
1. Reading Texts Found in Student’s English Textbook Bahasa 
Inggris (Wajib) untuk SMA/MA/SMK Kelas XI 
The reading texts found in the Student‟s English Textbook 
Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI were collected 
by reading the whole textbook and classifying them into authentic text 
and inauthentic text. 
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Based on the analysis, there are found 102 reading texts in the 
Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI in which 81 (79.41%) texts are authentic and 
21 (20.59%) texts are inauthentic. 
The finding of reading text in each unit in the textbook can be 
seen in the following table which consists of the frequency (F) and the 
percentage (P) of the reading texts: 
Table 4.1 Reading Texts Found in Student’s English Textbook “Bahasa Inggris 
(Wajib) untuk SMA/MA/SMK Kelas XI” 
Unit 
Reading Texts 
Authentic Inauthentic  
F P F P 
What Should I Eat? 3 2.94% 1 0.98% 
How Is the Movie? 5 4.91% 1 0.98% 
I Wish You Were Here 3 2.94% - - 
Writing Formal Invitation Letter 9 8.82% 5 4.91% 
This Letter Is for You 9 8.82 1 0.98% 
Let‟s Bake a Cake 8 7.84% 2 1.96% 
You Should Be Given More Tasks 2 1.96% 2 1.96% 
If I Study Hard, I Will Get Better Mark 3 2.94% 3 2.94% 
Prambanan Is the Largest Hindu 
Temple in Java 
17 16.67% - - 
Why Hats Help in Cold Weather 7 6.87% 3 2.94% 
The Story of Life 6 5.88% 2 1.96% 
All about Song 9 8.82% 1 0.98% 
Total (n)=102 81 79.41% 21 20.59% 
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From the table above, it can be seen that each unit of the 
textbook analyzed has provided authentic reading texts. The authentic 
reading texts were mostly found in Unit 9 “Prambanan Is the Largest 
Hindu Temple in Java”. There are 17 reading texts in this Unit, and all 
of them are authentic. This Unit discusses the material about writing 
factual report about person, animal, thing, natural phenomena, and 
social phenomena (see appendix 6); and the types of reading texts 
provided in this Unit correspond to the types of text used in real 
situation. 
The table shows the percentage of the authentic reading texts in 
the Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI is 79.41%. This means that the textbook has 
implemented one of the principles of materials development that is 
authenticity. Through the providing of authentic reading texts, the 
authenticity of the textbook is categorized as Good authenticity. 
 
2. Types of Authentic Reading Text Found in Student’s English 
Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI 
After collecting the reading texts in the textbook and analyzing 
them to find the authentic reading texts, then the researcher classified 
the authentic reading texts based on the type of authentic text in which 
there were five types of authentic text to classify the authentic reading 
texts collected. 
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Based on the analysis, five types of authentic texts are found in 
the Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI, those are Article, Song Lyric, Poem, Letter, 
and Cooking Recipe. The following table shows the types of authentic 
texts found in the textbook analyzed. 
Table 4.2 Types of Authentic Reading Text in Student’s English Textbook 
“Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI” 
Type of Text Frequency Percentage 
Article 54 52.94% 
Song Lyric 6 5.88% 
Poem 2 1.96% 
Letter 15 14.71% 
Cooking Recipe 4 3.92% 
Average (n=102)  81 79.41% 
 
The table shows that from 102 reading texts found in the 
textbook analyzed, there are 81 authentic reading texts which are 
classified into five types of authentic text as follows;  Article 
(52.94%),  Song Lyric (5.88%), Poem (1.96%), Letter (14.71%), and 
Cooking Recipe (3.92%). 
The types of authentic texts found in the textbook analyzed are 
presented in detail in the Table 4.3 which shows the frequency of each 
type of authentic text: Article (AT), Song Lyric (SL), Poem (PO), 
Letter (LT), and Cooking Recipe (CR), found in each Unit in the 
textbook analyzed.  
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Table 4.3 Types of Authentic Reading Text in Each Unit of the Textbook 
Unit 
Type of Authentic Text 
AT SL PO LT CR 
Unit 1 3 - - - - 
Unit 2 4 - 1 - - 
Unit 3 3 - - - - 
Unit 4 3 - - 6 - 
Unit 5 - - - 9 - 
Unit 6 4 - - - 4 
Unit 7 2 - - - - 
Unit 8 2 - 1 - - 
Unit 9 17 - - - - 
Unit 10 7 - - - - 
Unit 11 6 - - - - 
Unit 12 3 6 - - - 
Total 54 6 2 15 4 
 
From the table above, it can be seen that the first type of 
authentic text, Article, can almost be found in all units except in Unit 
5. The Article type was mostly found in Unit 9 with the frequency is 
17 texts. The second type of authentic text that is Song Lyric can only 
be found in Unit 12 with the frequency is 6 texts. 
 Poem, the third type of authentic text was found in Unit 2 and 
Unit 8 with the frequency is one text in each Unit. Letter was found in 
Unit 4 with the frequency is 6 texts and in Unit 5 with the frequency is 
9 texts. The last type of authentic text that is Cooking Recipe was 
found in Unit 6 with the frequency is 4 texts.  
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3. The Dominant Type of Authentic Reading Text in Student’s 
English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK 
Kelas XI 
Based on the research finding above, Table 4.2 shows that there 
are five types of authentic reading text found in the Student‟s English 
Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI. The 
types of authentic text found in the textbook are Article (52.94%), 
Song Lyric (5.88%), Poem (1.96%), Letter (14.71%), and Cooking 
Recipe (3.92%). 
It can be seen that the dominant type of authentic reading text 
found in the Student‟s English Textbook Bahasa Inggris (Wajib) 
untuk SMA/MA/SMK Kelas XI is Article with the frequency is 54 texts 
(52.94%).This type of authentic reading text can be found in almost 
all Units in the textbook except in Unit 5. It was mostly found in Unit 
9 with 17 articles (see Table 4.3). 
The frequency of Article is more than a half of the total of 
authentic reading texts found in the textbook, whereas the frequency 
of the other types of authentic text is as follows; Song Lyric (6 texts), 
Letter (15 texts), Poem (2 texts), and Cooking Recipe (4 texts). 
Therefore the dominant type of authentic reading text found in 
Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI is Article.  
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4. The Appropriateness of Authentic Reading Texts in Student’s 
English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK 
Kelas XI to Use as Teaching Materials 
In the previous discussion, it can be seen that the textbook has 
provided authentic texts. However not all authentic texts are 
appropriate to use as teaching material. Therefore this research also 
aimed at finding out the appropriateness of the authentic reading texts 
in the textbook analyzed to use as teaching material. 
To find out the appropriateness, the researcher used the checklist 
instrument developed from the criteria in choosing authentic reading 
texts which consist of Suitability of Content, Exploitability, 
Readability, and Presentation (see appendix 3). 
The checklist instrument was filled in by the researcher based on 
the analysis of the authentic reading texts found in the Student‟s 
English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas 
XI (see appendix 2). 
The following table consisting of frequency (F) and percentage 
(P) displays the result of the checklist instrument of the 
appropriateness of each type of authentic reading text found in the 
Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI. 
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Table 4.4 The Appropriateness of Authentic Reading Texts in Student’s English 
Textbook “Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI” to Use as 
Teaching Materials 
Type of 
Authentic Text 
Appropriateness 
Good Satisfactory Poor 
F P F P F P 
Article 35 43.21% 6 7.40% 13 16.05% 
Song Lyric 6 7.40% - - - - 
Poem 1 1.24% - - 1 1.24% 
Letter 8 9.88% 4 4.94% 3 3.70% 
Cooking Recipe 3 3.70% 1 1.24% - - 
Total (n=81) 53 65.43% 11 13.58% 17 20.99% 
 
Based on the research finding on the table above, it can be seen 
that the appropriateness of the authentic reading texts in Student‟s 
English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas 
XI to use as teaching materials are categorized into three 
classifications; Good, Satisfactory, and Poor. 
There are 81 authentic reading texts in the textbook analyzed 
and based on the analysis and checklist instrument, 54 texts (65.43%) 
are Good to use as teaching materials, 11 texts (13.58%) are 
Satisfactory, and 17 texts (20.99%) are Poor. 
The following discussion is about the appropriateness of each 
type of authentic reading text found in the textbook analyzed. 
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a. Article 
There are 54 Articles included as authentic text in 
Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI. The appropriateness of the Articles is 
that 35 texts are categorized as Good, 6 texts are Satisfactory, 
and 13 texts are Poor (see Table 4.4). 
The example of Good appropriateness Article can be seen 
as the following.  
040/U8/P158/AT 
 
Figure 4.1 Example of Good-Appropriateness Article 
 
The text is appropriate to use as teaching material as the 
topic of the text is relevant with the student‟s interests and meets 
their need in learning conditional sentence. It can be exploited 
for teaching purpose and for developing student‟s skill in 
reading and writing. It looks authentic with a picture of Earth 
Hour Commemoration. For other examples see appendix 2. 
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The example of Satisfactory appropriateness Article is as 
follow. 
003/U1/P15/AT
 
Figure 4.2 Example of Satisfactory-Appropriateness Article 
 
The topic interests the students as its topic is about 
phenomena in Indonesia, but it does not match the student‟s 
need to learn the material „Refusing Offer and Suggestion‟ 
through this article. It cannot be exploited for teaching purpose 
in the context of the material „Refusing Offer and Suggestion‟. It 
can develop the student‟s skills of speaking and reading. It looks 
authentic but there is no additional picture supporting the topic. 
For other examples see appendix 2. 
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The example of Poor appropriateness Article is as follow: 
054/U9/P191/AT
 
Figure 4.3 Example of Poor-Appropriateness Article 
 
The topic of the text is not relevant with the student‟s 
interest, but it matches their need in learning the material about 
factual report about social phenomenon. The text can be 
exploited for teaching purpose and can develop the student‟s 
skill of speaking, writing, and reading. It looks authentic but 
there is no picture supporting the topic discussed in the article. 
For other examples see appendix 2. 
 
b. Song Lyric 
There are 6 Song Lyrics in Student‟s English Textbook 
Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI and all of 
them are categorized as Good appropriateness. The example of 
Song Lyric can be seen in the following picture. 
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073/U12/P246/SL 
 
Figure 4.4 Example of Good-Appropriateness Song Lyric 
 
The topic of the text interests the students as it relates to 
their life and meets their need that is to learn the types of song 
through the lyrics. It can be exploited for teaching purpose and 
can develop the student‟s skills of writing, reading, and 
speaking. It looks authentic with supporting picture of a mother 
with her baby. For other examples see appendix 2. 
 
c. Poem 
In the textbook analyzed, there are only two authentic 
texts in the form of Poem. One Poem is categorized as Good, 
and another is categorized as Poor. The example of Good 
appropriateness Poem is as follow: 
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006/U2/P35/PO 
 
Figure 4.5 Example of Good-Appropriateness Poem 
 
The topic of the text interests the students as it relates to 
their life, and it matches their need that is to learn the material 
„Opinion about Poems‟. It can be exploited for teaching purpose 
in the context of the material being discussed and can develop 
the student‟s language skills of speaking, writing, and reading. It 
looks authentic and is presented with picture supporting the text.  
The example of Poor appropriateness Poem can be seen in 
the following picture.  
041/U8/P159/PO 
 
Figure 4.6 Example of Poor-Appropriateness Poem 
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The topic of the text interests the students as it relates to 
their life, and it matches their need that is to learn the material 
about conditional sentence. It can be exploited for teaching 
purpose in the context of the material being discussed and can 
develop the student‟s language skills of speaking, writing, and 
reading. It looks authentic but there is no supporting picture. 
 
d. Letter 
There are 15 authentic reading texts in the form of Letter 
and the appropriateness of the texts to use as teaching materials 
is that 8 texts are categorized as Good, 4 texts are categorized as 
Satisfactory, and 3 texts are categorized as Poor.  
The example of Good appropriateness Letter is as follow:  
022/U5/P96/LT 
 
Figure 4.7 Example of Good-Appropriateness Letter 
 
The topic of the text is interesting for the students and it 
meets their need in learning the material about personal letter. In 
the context of the material about personal letter, the text can be 
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exploited for teaching purpose and for developing the student‟s 
skill of writing and reading. It is presented in personal letter 
writing and in informal language. For other examples see 
appendix 2. 
The example of Satisfactory appropriateness Letter is as 
follow: 
018/U4/P86/LT 
 
Figure 4.8 Example of Satisfactory-Appropriateness Letter 
 
The text does not interest the students but it matches their 
need in learning the material of „Writing Formal Invitation 
Letter‟. It can be exploited for teaching purpose in the context of 
the material being discussed and for developing the student‟s 
skills of writing and reading. Its presentation looks authentic and 
in the form of formal letter writing as natural as it is produced. 
For other examples see appendix 2.  
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The example of Poor appropriateness Letter is as follow: 
020/U4/P90/LT 
 
Figure 4.9 Example of Poor-Appropriateness Letter 
 
The text does not interest the students and also doesn‟t 
match their need in learning the material of „Writing Formal 
Invitation Letter‟. In the context of the material about formal 
invitation letter, the text cannot be exploited for teaching 
purpose but it can develop the student‟s skill of speaking, 
writing, and reading. It is presented in formal letter writing 
format as natural as it is produced. For other examples see 
appendix 2.  
 
e. Cooking Recipe 
There are 4 authentic reading texts categorized as Cooking 
Recipe. 3 texts are categorized as Good appropriateness and one 
is categorized as Satisfactory appropriateness. 
The example of Good appropriateness Cooking Recipe is 
as the following. 
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034/U6/P130/CR 
 
Figure 4.10 Example of Good-Appropriateness Cooking Recipe 
 
The text is relevant with the student‟s interests and 
represents type of text they will read outside of the classroom. It 
also matches the student‟s need in learning the material about 
procedure text. It can be exploited for teaching purpose for 
developing the student‟s skills of writing and reading. It looks 
authentic and is presented with supporting picture which can 
grab the student‟s attention and motivate them as well. For other 
examples see appendix 2.  
The example of Satisfactory appropriateness Cooking 
Recipe can be seen in the following picture. 
035/U6/P134/CR
 
Figure 4.11 Example of Satisfactory-Appropriateness Cooking Recipe 
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The text is relevant with the student‟s interests and 
represents type of text they will read outside of the classroom 
and matches the student‟s need in learning the material about 
procedure text. In the context of the material of procedure text, 
the text can be exploited for teaching purpose and for 
developing the student‟s skills of writing and reading. It doesn‟t 
look authentic and there is no additional picture which can grab 
student‟s attention and motivate them to read more. 
 
B. Discussion 
In this subchapter, the researcher discusses the research findings that 
have been presented before. From the research finding, it can be seen that 
the textbook analyzed has implemented authenticity in its designing. As it 
has been discussed before that authenticity is one of materials development 
principles which can be exposed through the advice they give, he 
instructions for their activities and the spoken and written texts they include 
(Tomlinson, 1998: 7). In the textbook analyzed, the authenticity principle is 
represented through the providing of authentic reading texts. 
As it is mentioned above, the finding shows that there are 102 reading 
texts found in the Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI. There are found that 81 texts (79.41%) of the 
reading texts are authentic and 21 texts (20.59%) are inauthentic. This can 
be meant that the textbook has Good authenticity viewed from its exposure 
to authentic reading texts. 
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The authentic reading texts in the textbook were collected based on 
the definition of authentic text by Tomlinson (1998: 4) that is a text which is 
not written and spoken for language-teaching purposes. Therefore, by 
analyzing the purpose of the reading texts in the textbook, the researcher 
classified them into authentic and inauthentic text. 
From the analysis, it is found that each Unit in the textbook provides 
authentic reading texts. In Unit 1 “What Should I Eat?” are 3 authentic 
reading texts provided to help the students get more comprehension about 
the material being discussed that is asking, giving and refusing offers and 
suggestions. Unit 2 “How Is the Movie?” presents 5 authentic reading texts 
that support the discussion about asking and giving opinion. This Unit talks 
about asking and giving opinion about song, poem, and movie which relates 
to the students‟ daily life. Therefore, the authentic reading texts found in the 
Unit become useful and more helpful for the students to learn the material. 
In Unit 3 “I Wish You Were Here”, there are 3 authentic reading texts 
related to the material about expressing wish and regret. Meanwhile, Unit 4 
“Writing Formal Invitation Letter” and Unit 5 “The Letter Is for You” 
provide 9 authentic reading texts in each one of them. The authentic reading 
texts in those Units show the students how to write and respond to formal 
letter and personal letter that will be useful for them to use the language for 
written communication in real life situation. 
Unit 6 “Let‟s Bake a Cake” presents 8 authentic reading texts related 
to the material about procedure text, and Unit 7 “You Should Be Given 
More Tasks” presents only 2 authentic reading texts to help the students 
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understand more the material about passive sentence. Then in Unit 8 “If I 
Study Hard, I Will Get Better Mark” are 3 authentic reading texts 
supporting the material about conditional sentence. 
Meanwhile, in Unit 9 “Prambanan Is the Largest Hindu Temple in 
Java” are found 17 authentic reading texts. This Unit discusses about factual 
report about person, animal, thing, event, natural phenomenon, and social 
phenomena; and the authentic reading texts provided are familiar for the 
students and make them easier in understanding the material being 
discussed. Most of the authentic reading texts are appropriate with the 
students‟ background knowledge and culture. 
Unit 10 “Why Hats Help in Cold Weather” which discusses about 
exposition texts provides 7 authentic reading texts; and Unit 11 “The Story 
of Life” which discusses about biography provides 6 authentic reading texts 
to help the students comprehend the structure of biography and how to write 
it. Then, in the last Unit “All about Song” are found 9 authentic reading 
texts related to the material about getting the meaning of song and also the 
types of song.  
The authentic reading texts found in the textbook analyzed were 
classified based on the types of authentic text, and the finding shows that 
there are five types of authentic text found those are Article (52.94%), Song 
Lyric (5.88%), Poem (1.96%), Letter (14.71%), and Cooking Recipe 
(3.92%). This shows that Article is the dominant type of authentic text 
found in the textbook. 
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The Article type can almost be found in all units in the Student‟s 
English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI 
and the percentage is more than a half of the total of authentic reading texts 
found in the textbook that is 52.94%, whereas the other types of authentic 
text found in the textbook can only be found in the Unit which discusses 
about the language material related to them. 
The other types such as Song Lyric (5.88%) was only found in the 
Unit 12 which the material is about song, Letter (14.71%) was only found in 
Unit 4 and Unit 5 which discuss about letter writing, Poem (1.96%) was 
only found in Unit 6 in the material about „Opinion about Poem‟ and Unit 8 
in the material about conditional sentence, and Cooking Recipe (3.92%) was 
only found in Unit 6 which discusses about procedure text. 
Article becomes the dominant type of authentic reading text found in 
the textbook because Article is type of text which can be found easily from 
any sources such as newspaper, magazine, or Internet. It is also because 
Article is very useful reading text which can show the students the real use 
of the language they are learning as it provides up-to-date information and 
the topic can be adjusted with the student‟s interests and needs because it 
relates closely to the student‟s life and background knowledge.  
However, the exposure of authentic reading texts should consider the 
student‟s level and interest (Harmer, 1998:68). It means that there should be 
balance between the types of authentic text chosen and the student‟s level 
and interest. Therefore the researcher also analyzed the authentic reading 
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texts in the textbook to find out their appropriateness to use as teaching 
materials. 
The appropriateness was analyzed based on the criteria in choosing 
authentic reading texts proposed by Berardo (2006:63) which include 
Suitability of Content, Exploitability, Readability, and Presentation (see 
appendix 1). 
The finding shows that 54 texts (65.43%) are Good to use as teaching 
materials, 11 texts (13.58%) are Satisfactory, and 17 texts (20.99%) are 
Poor. From the discussion above, most of the authentic reading texts in 
Student‟s English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK 
Kelas XI are relevant with the students‟ interests as based on the interview 
with the students (see appendix 5), the topics that interest them to read 
English texts are about Indonesia, things related to their daily life and Islam. 
But, some of the authentic reading texts in the textbook does not contain 
topic that interests the students and that makes them Poor to use as teaching 
materials. 
However, the presentation of the authentic reading texts in the 
textbook analyzed are less interesting for students as the students are 
motivated to read English texts which the title is familiar for them and it is 
accompanied with additional pictures that make the title more 
comprehensible for them. This also makes some of the authentic reading 
texts in textbook Poor to use as teaching materials besides the topic that is 
not relevant with the students‟ interests because it cannot grab the students 
through their presentation and thus the students are not motivated to read. 
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This can be meant that the providing of authentic reading texts in the 
textbook has also considered the students‟ level, interests, needs, and 
background knowledge. Most of the authentic reading texts are appropriate 
with the students‟ level, interests, and background knowledge, and they 
meet the students‟ needs in learning such material. 
As stated by Arias (2007: 133), students‟ level, students‟ interests, 
students‟ needs, and students‟ background knowledge are included as 
factors related to the students that should be considered in choosing reading 
material. Thus, besides focusing on the authenticity of a text, the teacher 
should also take into account those factors in choosing reading materials to 
use in the classroom.  
In brief, the Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI is appropriate to use as teaching material seen from 
its authenticity. In this research, the authenticity of the textbook is seen from 
its providing of authentic reading texts that is up to 79.41%. Based on the 
criteria scaling proposed by Wahab (2013: 63), percentage that starts with 
75% is included as Good category, therefore the authenticity of the textbook 
is categorized as Good Authenticity.  
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CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
 
A. Conclusion 
After analyzing and interpreting the data, the researcher gives 
conclusion for this research based on the research finding and discussion of 
the analysis of the Student‟s English Textbook Bahasa Inggris (Wajib) 
untuk SMA/MA/SMK Kelas XI. The result of this study shows that there are 
102 reading texts in the Student‟s English Textbook Bahasa Inggris (Wajib) 
untuk SMA/MA/SMK Kelas XI, 81 texts (79.41%) are authentic and 21 texts 
(20.59%) are inauthentic. This means that the authenticity of the textbook 
analyzed is categorized as Good Authenticity. 
There were found five types of authentic texts in the textbook 
analyzed those are Article (52.94%), Song Lyric (5.88%), Poem (1.96%), 
Letter (14.71%), and Cooking Recipe (3.92%). Therefore, the dominant type 
of authentic text in the textbook is Article with the percentage is 52.94%.  
 The conclusion of the appropriateness of the authentic reading texts 
in the Student‟s English Textbook Bahasa Inggris (Wajib) untuk 
SMA/MA/SMK Kelas XI to use as teaching materials comes to Good 
(65.43%),  Satisfactory (13.58%), and Poor (20.99%). Most of the authentic 
reading texts in the textbook are appropriate with the students‟ level, 
interests, needs, and background knowledge which are the important factors 
to be considered in choosing authentic reading texts. 
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B. Implication and Recommendation 
Based on the analysis of the authentic reading texts in the Student‟s 
English Textbook Bahasa Inggris (Wajib) untuk SMA/MA/SMK Kelas XI, 
the result of this research implies that the textbook is appropriate to use as 
teaching material viewed from its authenticity and it also has consideration 
on the students‟ factor in its designing. However, there are some 
recommendations for the improvement of the textbook. The 
recommendations are as follows:  
1. For Writer 
The researcher hopes that the result of this study can be 
consideration for the writer in selecting authentic reading text to be 
included in a textbook. The researcher also hopes that the writer pay 
more attention to the types of authentic text so that there will be more 
types of authentic text included.  
2. For Teacher 
The result of this study is expected to be consideration for the 
teacher in selecting and using authentic reading texts to teach the 
language. The teacher should take into account the student‟s interests, 
needs, and background knowledge when picking up the authentic texts 
in a textbook to teach the students. The teacher can adapt or simplify 
the authentic texts in order to make it appropriate to use and relevant 
for the students.  
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3. For Student 
The result of this study is expected to motivate the students to 
read more authentic text inside or outside of the classroom. The 
students can find by themselves the authentic texts which are 
interesting and motivating for them. 
4. For Educational Institution 
The researcher hopes that the result of this research can be 
reference particularly at MAN 1 Klaten for the teacher and 
administrator responsible for the use of textbook in selecting the 
textbook to use as teaching material viewed particularly from its 
authenticity. 
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